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CHAPTER I 
INTRODUCTION 
Currently, there is much interest in and concern 
about women’s educational and occupational choice. Women’s 
talents are underutilized and often repressed by our society. 
Women in occupations of high regard and reward, such as 
the professions, are generally found at their lowest levels 
(Epstein, 1971). By 1970, women comprised thirty-eight 
percent of a ll workers, yet in many of the more than four 
hundred job categories women were almost totally absent 
(Angrist & Almquist, 1975, P. 13). Approximately two thirds 
of female professionals are teachers, nurses, librarians,and 
dieticians, occupations in which females are dominant. Even 
though female enrollment in law schools and medical schools 
increased between 1960 and 1970, women s till comprise only 
five percent of the lawyers and nine percent of the physicians, 
but they make up seventy one percent of the elementary and 
secondary teachers (U.S. Bureau of Census, 1973). Over 
eighty percent of the female professional and technical workers 
are clustered in five occupations which are overwhelmingly 
female dominated occupations (Angrist & Almquist, 1975).
Women are far more concentrated into a limited list 
of occupations than are men. Half of women workers are in 
only twenty one occupations, while sixty five of the largest 
occupational groups encompass half of the male labor force.
In 1965, more than one fifth of all employed women graduates 
were employed as service workers, including domestic work, 
factory workers, and sales or clerical workers ( U. S. Depart­
ment of Labor, Womens Bureau 1966 ).
A large portion of the intellectual talent in our country 
has been lost as a result of cultural patterns. Superior 
intelligence is limited, and the demand for it  in society is 
great. The Report of the President’s Commission on National 
Goals (1960) stated that the fullest development of all individuals 
is hindered by underestimating the potential of women (Killian, 
1965).
Only a small percentage of women in the work force 
become part of the American professional elite or rise to 
positions of prestige. Traditionally, the fields of medicine 
and law have been prestigious professional fields for men, 
whereas there have been and are relatively fewer women lawyers 
or physicians. In recent years, women as well as men have 
been applying for admission to law schools and medical schools 
in record numbers. However, in recent decades, women have 
represented only four to five percent of a ll lawyers in the United
States. Surveys of the status of women lawyers have indicated 
that, as in many other spheres of employment, they occupy 
less prestigious and lower paid positions than men (Epstein,
1971; White, 1971).
Women have represented a considerably smaller pro­
portion of physicians in the United States than in most other 
industrial countries. It is chiefly in the fields of medicine 
and dentistry that women form a larger proportion of those 
employed in some of the Western European countries than in 
the United States, The reasons for this have not been exten­
sively studied, but the Carnegie Commission (1973) states 
that the shorter period of training typically required in Europe 
before an individual receives the M. D. or its equivalent is 
almost certainly a factor.
Women lawyers have decreased from ten percent of the 
profession in 1910 to five percent in 1970. Women now form
6. 8 percent of the medical profession. This is an all time high 
but not a striking increase over the 6.1 percent of ten years 
before. In 1910, women constituted six percent of the pro­
fession (American Bar Association, 1972; Trebilcock, 1972).
Despite important gains in the scope of women's social 
and political rights, the fact is apparent that there have been few
4extensions of sex-linked boundaries in the prestigious, male- 
dominated professions. There is, therefore, a need to identify 
the processes which act to lim it women's participation and 
achievement within these professions (Freeman, 1975).
BACKGROUND OF THE PROBLEM 
Despite the trend since World War II for more American 
women to be employed outside the home, social critics continue 
to express concern over the distribution of women's participation 
in the labor force. Concern is expressed not only about the 
narrow range of women's occupational choices but also about 
the quality of their commitment to vocations, and the manner 
in which they are attempting to integrate modern work roles 
with more traditional roles (Myrdal & Klein, 1956; Friedan,
1963; DeBeauvoir, 1968).
The careers of males and females have traditionally 
been analyzed from different conceptual frameworks in 
relation to sex differences in career choices and development. 
Males are generally viewed as having the function of status- 
placement for the family, choosing careers in terms of social 
mobility for the entire family (Parsons, 1959). Women do not 
have the function of status placement for their families; their 
choices tend to be analyzed in terms of their personal identities 
and familiar relationships (Lidz, 1968).
5Epstein (1970) states that values, ideology, and images 
form much of the context in which the socialization processes 
shape occupational choice. From their surroundings children 
develop a set of expectations about themselves that become an 
important part of their self-images. From the predominant 
value system, they learn what to accept and reject and what 
are acceptable occupational patterns. They are taught to de­
fine certain work as essential and of high value and other work 
as of low value. Depending on their social class, race, and sex, 
specific types of work are encouraged, accepted, or tabooed. This 
early conditioning is paramount in later occupational decision­
making.
Socialization literature views the pressures on women 
as primarily unidimensional. Girls are seen as being consis - 
fently rewarded and reinforced for feminine behavior and con­
sistently discouraged from or punished fo r inappropriate sex 
role behavior. Eventually they learn and internalize the fem­
inine role (Mussen, 1969). Even though the pressures on women 
to conform to the feminine roles are great, it is evident that 
women s till become socialized in an ambivalent fashion. For, 
while girls are rewarded for some types of masculine behavior.
girls are also rewarded for typical feminine behavior. A l­
though she may be regarded as too aggressive, she is also 
admired for her accomplishments. Socialization theory ap­
plied to women appears neither totally effective nor totally 
consistent, indicating that the effectiveness of the sociali­
zation process has been overestimated in this sphere.
Astin (1969) states that vocational behavior repre­
sents a developmental process. This process begins early 
in life and progresses through distinct stages, each of which 
is characterized by unique developmental tasks (Ginzberg, et 
a l. , 1951; Super, 1957). Most theorists agree that a person 
makes vocational decisions that are congruent with her/his 
self concept and personal orientation (Super, 1970; Roe,
1956; Holland, 1966).
Sabrin (1954) postulated that roles are learned, not 
genetically determined. Based upon this assumption, stereo­
types of divergent male-female roles, having been learned, 
can be altered or unlearned. As it  is evident that women can 
play a valuable role in any vocation, information pertaining to 
factors which distinguish between women of various occupational 
choices, such as traditional vs. nontraditional career orientations, 
is relevant.
STATEMENT OF THE PROBLEM 
The problem of this study was: What is the relationship 
of the women in the four occupation groups of law, medicine, 
education, and homemaking to selected characteristics hypothe­
sized as being contributors to group membership?
The general research hypothesis was tliat women's 
membership in the four groups: law, medicine, education, and 
homemaking was related to perceptions of sex role, person­
ality characteristics, and idiographic information, and that 
the variables would, in varying degrees, discriminate bet­
ween the four groups.
HYPOTHESES
Hoi: Individuals can be correctly classified on the basis
of the variables considered individually.
Ho 2: There is a weighted combination of variables which 
w ill provide a classification system to separate the 
subjects into the four occupational groups.
Ho3: There is a weighted combination of variables which
w ill provide a classification system to separate 
the subjects into two groups of a traditional occupa­
tional group and a nontraditional occupational group.
LIMITATIONS OF THE STUDY
This study was limited by the assumption that the sub­
jects composing the four subsamples have been exposed to 
similar traditional feminine role demands and expectations 
during their lives. It was further assumed that the feminine 
role expectations and demands which have influenced these 
women are similar. Prevalent role demands and expectations 
held for the female by our society were identified by research 
and were accepted as constants. These assumptions allowed 
the investigator to study role enactment in terms of person­
ality and attitudinal factors.
The assumption was made that the personality charac­
teristics manifested by subjects at the time of this investi­
gation were present prior to their entering specific pre­
paration for their chosen occupation, i. e ., that personality 
characteristics have not been modified as a result of identi­
fication with new reference groups. This assumption was based 
upon research that has indicated increased stability in the 
personality of the individual as a function of age (McKenzie, 
1971).
Each of the four subsamples was drawn from the mid­
west portion of the United States. The four subsamples were 
matched for age, race, and institution of higher education.
CHAPTER II 
REVIEW OF THE LITERATURE 
Socialization of Sex Roles in Childhood
Although the appropriate sex role of an individual is 
defined by the culture in which one lives, a somewhat unique 
situation exists in the United States, Brown (1965) states that 
"one of the most significant psychosocial developments of 
contemporary American society appears to be the relatively 
fluid state of the sex role" (p. 232). Komarosky (1953) re ­
cognized the state of sex roles and stated, "Although significant 
changes have occurred in traditional conceptions of both the 
male and female sex roles, profound changes in the role of 
women have taken place during the twentieth century" (p. 184). 
Kalka (1967) said that "uncertainty and confusion concerning 
sex role is an indication that society is open for a new concept 
of woman and her role" (p. 6).
In the society of the United States there are certain 
differences to be observed in the personality characteristics 
of the two sexes. A research report by Barry, Bacon, and Child 
(1957) surveyed certain aspects of socialization in 110 cultures.
It was found that in the American childhood there is greater 
pressure toward obedience, nurturance, and responsibility among 
girls, and toward self-reliance, achievement, and striving among 
boys.
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Sex role socialization begins in early childhood and 
continues as one of the most dominant learning experiences for 
the young child. Research indicates that sex role identification 
and sex role expectations are learned by the time a child reaches 
kindergarten age (Sears, 1965). Kohlberg (1966) bases his 
model on Piaget's theory of cognitive development. His research 
indicates that children develop a conception of themselves as 
having an unchangeable sexual identity at the same age and 
through the same processes that they develop conceptions of 
the invariable identity of physical objects. Once a child 
realizes that she/he is female or male, she/he begins to 
seek and value those behaviors and objects associated with gender 
identity. Thus the process of forming a constant gender identity 
is not a unique process determined by instinctual wishes and 
identifications, but a part of the general process of conceptual 
growth. Research (Hartup and Moore, 1963; Ross, 1971) shows 
that behavior conforming to sex role stereotypes appears in most 
children by age three.
Reviews by Maccoby (1966) and Becker (1964) and specific 
research reports by Brown (1956); Heilbrun (1958); Lynn (1959); 
and T ille r (1958) suggest that children generally prefer association 
with their same sex parent, like them better, and are more 
influenced by them, indicating a strong motive by modeling the 
same sex parent. A correspondence between liking for parents
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and the assumption of sex role manifestations has also received 
empirical support There is further general agreement in the 
literature that appropriate sex role behaviors and personal 
adjustment are positively related (Cava and Raush, 1952;
Lazowik, 1955; and Payne and Mussen, 1956). Still other 
investigations call attention to the different behavioral mani­
festations associated with different levels of sex role learning 
(Lansky, 1964).
In status, boys are more highly valued than girls, and, 
in personality differences, boys are viewed as active and achieving 
while girls are viev/ed as passive and emotional (Heilbrun, 1958).
A g irl's  opportunity for developing creative or intellectual success 
is inhibited by training she receives for a dependent passive role. 
Maccoby (1974) found that the excessive dependency encouraged 
in girls contributes to the decline in their achievement which be­
comes apparent as they grow older.
Picture books play an important part in early sex role 
socialization and are one of the most revealing statements about 
a society's attitudes and values. It is through picture books that 
children learn about the world outside of their immediate environ­
ment. Children learn what other boys and girls do and say and 
feel; they learn about what is right and wrong; they learn what is 
expected of children their age. In addition books provide children
12
with role models and pereptuate the fundamental values and 
myths, Weitzman, Eifler, Hokada, and Ross (1972) conducted 
a study on sex role socialization in picture books. They found 
that women were shown as only working in the home. In the 
books girls and women are shown as dull and stereotyped.
Most of the women in the books have status because of their 
relationship to specific men. They are depicted as wives of 
kings, judges, adventurers, or explorers. Most childrens’ 
books never suggest that a g irl might find fulfillment in 
intellectual pursuits outside the home. Women are generally 
excluded from sports, science, and politics.
Sex Role Socialization of Women
Sex roles, as particular instances of social behavior, 
must conform in general to cultural pressures influencing 
the society. As social roles, patterns of expected behaviors 
reinforced by socially instituted rewards and penalties, sex 
roles have been traditionally considered among the most basic 
(Brown, 1965). They are highly generalized roles which deter­
mine and lim it the other roles an individual might pursue.
Many roles are recognized within society; .however, 
literature has increasingly placed emphasis upon the sex role 
(Theodore, 1971; Astin, Suniewick, and Dweck, 1971).
13
Although frequently treated synonymously, the anatomical 
sex of an individual is not to be equated with the sex role.
Where the former is biologically determined, the latter is 
acquired through learning within the socialization process.
A basic principal of social psychology is that the sex 
role or sex appropriate behavior characteristic of a particular 
sex is learned within the social setting and that the appropriate­
ness of this behavior is related to unique social and cultural 
norms (Barry, Bacon, & Child, 1957). If the older generation 
were not available as sex role models, sex differences in role 
would probably be virtually absent in the childhood of the 
younger generation (Barry, Bacon & Child, 1957). Although 
the suggestion that observed psychological differences of sex 
may be due to difference in environment or learning is no 
longer met with universal derision within our society, there 
remains a tendency to discuss concepts of masculinity and 
femininity in terms of absolutes. The sex role or sex 
appropriate behavior of an individual has frequently been 
equated with some innate or genetically determined pre­
disposition to respond in a particular manner. According 
to Lidz (1968), characteristics ascribed to -men and women 
in different societies vary so much that they can have little  
physiological basis.
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Mead’s work (1953) has done much to dispel the 
notion of innate determinants of sex appropriate behavior. 
Mead describes a culture in which the feminine pattern or 
role is shared equally by both sexes, a culture in which 
the feminine pattern is adopted by males and the masculine 
pattern by females, and a culture in which the masculine 
pattern is shared. Such differences in sex roles or 
patterns of behavior suggest that any concept of appro­
priate sex behavior is idiosyncratic to the culture in 
which it is found.
Heide (1965) writes that the United States is an 
achievement-oriented society. Social status and role are 
ascribed by race, color, creed, national origin, and by 
sex, the most fundamental subgrouping. This division of 
labor, status, role,and opportunity by sex is of question­
able value now and has been throughout the ages. The 
socialization of girls includes exposure to achievement 
values but reinforcement of nonachievement behavior. 
Epstein (1971) states that women learn early that most 
professional jobs are men's jobs and do not think about the 
possibility that a woman might decide to take one of them. 
Epstein (1970) goes on to say that because of their social­
ization girls tend to accept the definitions of what they may 
do and develop low levels of aspiration. Even bright girls.
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those who could become qualified, are never motivated 
sufficiently to attain the skills they would need to become 
members of the professions. Although middle class girls have 
a better chance that lower class girls, they seldom go on to 
get the necessary additional training for a professional 
level job. Young women with good college records often 
are more satisfied with a job that will provide good chances 
to meet potential husbands than with jobs that give them 
opportunities to gain professional training and experience 
(Fogarty, et a l. , 1971).
Aside from the problems of the job market and the 
reluctance of those in command in the professional and 
business world to invest in the training of those they 
consider probable career dropouts, it can be seen that 
many of the career limitations on women are self imposed. 
Women generally have exhibited minimal aspirations, 
chosen short run social and economic advantages, and have 
failed to question the social definitions and expectations 
of their motivation and their capabilities.
It is important to stress that although there are 
factors of reality v/hich divert women from choosing 
particular careers, the socialization process works on the 
woman in such a way that she often decides against a career
16
without actually testing reality. Rather, she anticipates 
negative consequences and accepts limitations or a defeat 
which may not occur. Parallel in the psychological mech­
anisms of avoidance and denial, women, like members of 
other minority groups, accept defeat rather than face a 
struggle (Epstein, 1971 b; Daedalus, 1964).
Women in the United States are presented with a 
number of contradictory or mutually exclusive expectations 
pertaining to the manner in which they should behave. Women 
are encouraged to do well in school, but are simultaneously told 
that academic excellence will result in unpopularity with the 
opposite sex (Bernard, 1971). Women are expected to 
remain in the home during the early years of their children’s 
lives, but are simultaneously told that little  value is placed 
upon the role of housewife by society (Benz, 1967). To add 
further confusion to their dilemmas, both the housewife and 
the career woman fail to satisfy all social expectations per­
taining to the feminine role (Sanford, 1965).
Neither role has such universal or unambiguous 
sanction that it can be taken without doubt or 
any wishing that she had chosen the alternative 
course. Women have incorporated the cultural 
ambivalence (Sanford, p. 260).
It appears that no one feminine role exists that can be
assumed by the contemporary women with absolute assurance
of social approbation or sanction. Each woman is faced with
17
with crucial decisions during the various states of her life.
One must look to the personality of the individual female 
in an attempt to understand and explain her unique role 
enactment in a time when the female role is essentially 
amorphous in character, and social demands and expect­
ations are generally contradictory in nature.
According to Anastasi (1949), "Occupations have 
traditionally provided one of the principal cultural areas 
of sex differentiation. " Anthropologist Mead (1953) 
comments:
If we once accept the premises that we can build 
a better world by using the different gifts of each 
sex, we shall have two kinds of freedom, freedom 
to use untapped gifts of each sex, and freedom to 
admit freely and cultivate in each sex their special 
superiorities. We can build a whole society only 
by using both the gifts special to each sex and those 
shared by both sexes.
Defining role enactment in terms of occupational 
orientation, the hypothesis could be that women pursuing 
occupations representing varying degrees of conformity to 
traditional feminine role expectations differ in terms of certain 
idiographic variables and hold different perceptions of the fem­
inine sex role. For instance, women medical students; oriented 
toward a traditionally masculine job, would hypothetically see 
the feminine role in a nontraditional manner and would exhibit 
personality characteristics different from the traditionally
18
oriented females.
Rossi and others (Rossi, 1964; Daedalus, 1964) 
suggest that the traditional conceptions of masculine and 
feminine are inappropriate to the contemporary world. They 
suggest an androgynous conception of sex roles which means 
that each sex will cultivate some of the characteristics 
usually associated with the other sex. In traditional sex role 
definitions, tenderness and expressiveness should be cu lti­
vated in boys and socially approved in men. Achievement 
need, workmanship, and constructive aggression should be 
cultivated in grils and approved in women.
Sex differences and sex role characteristics have 
also been examined from the view points of social learning 
(Mischel, 1961), psychoanalysis (Brofenbrenner, 1961), and 
development cognitions (Kohlberg, 1966). Within the per­
spectives of each of these authorities, the motivated modeling 
of another person has been attributed to power over resources 
(Bandura and Walter, 1963), consumption of resources (Whiting, 
1959), potential for aggression (Brofenbrenner, I960 ; Mowrer, 
1958) and want of affection (Sanford, 1966; Sears, et al, 1953).
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In the United States some occupations are delineated 
as women's occupations in terms of prevalent norms, while 
others are called men's occupations, and it has been the more 
highly motivated and pioneering type of women, who has crossed 
over the sex typed career lines from the nurse, teacher, social 
worker confines into the "masculine" territory of science, en­
gineering, law and medicine (Fogarty, Rapoport and Rapoport, 
1967; Rossi, 1965).
The term role transcenders has been suggested for 
those who overcome the limits set by sex role stereotyping.
On the basis of the annual survey data gathered by the American 
Council on Education, Holstrom and Bernard (1974) have 
found that young women who are role transcenders are more 
"masculine" in life goals they consider essential or very im­
portant.
Shaw and McCuen (1960) noted a decrease in achieve­
ment among girls as they reached adulthood which may be 
related to internalization of the traditional adult feminine role. 
Maccoby (1966) suggests that social pressures to do well or 
poorly in school may have reverse effect on the two sexes,
1. e ., in grade school, g irls are encouraged to excel academ­
ically; however, such pressures tend to focus upon the boy as 
he approaches adulthood, and the necessity of making an occupation 
choice draws near. Coleman (1961) found that the brightest girls
20
in high school were not necessarily the highest achievers. 
Terman and Oden (1970) found no relationship between level 
of occupational aspiration and IQ of girls as measured during 
school years. The correlation between occupational aspiration 
level and IQ of boys was substantial. It is again suggested that 
society presents the male and female with different expectations 
or role prescriptions, and that the manner in which such 
prescriptions are imposed and perceived are of crucial 
concern to education and future occupational choice.
Angrist (1975) writes that the socialization process 
from childhood on works to lim it career aspirations of women.
It shapes a g irl's  personality, attitudes, beliefs, and preferences 
so that she wonders whether she can succeed in a career. She 
anticipates that certain professions and occupations are not 
receptive to women, and she dreads high achievement,thinking 
i t  would spoil her life.
Sex differences in achievement motivation and achieve­
ment related behavior have been the subject of considerable 
interest in recent years. The fact that women are more likely 
to be underachievers in college and later life has been a 
matter of much concern (Raph, Goldberg, and Passow, 1966).
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To account for such sex differences in achievement behaviors, 
Horner (1968, 1972) suggested that many women have a "motive 
to avoid success, " because they believe that achievement can 
lead to social rejection. Horner (1972) reported that eighty seven 
percent of her sample of Harvard Law School women revealed 
fear of success imagery.
A study of the career development of women must look 
at the marital and family situation. A recent study of the 
effects of different variables of educational progress shows 
that for women, variables relating to marriage and children 
carried the greatest weight in predicting attrition and re­
tention in college (Folger, Astin and Bayer, 1970). Similarly, 
women's career aspirations and behavior were closely and 
intricately connected with their plans regarding marriage and 
children. Women were often concerned about whether ad­
vanced training and interest in a career would hinder their 
chances of getting married and, conversely, about whether being 
married and having children would interfere with their career 
development (Astin, 1969).
The socialization literature assumes that women have 
internalized the feminine role. Yet, research on women’s 
fulfillment has shown that those who conform most closely 
to the feminine role are least fulfilled (Maslow, 1942).
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Both Bernard (1972) and Friedan (1963), after reviewing the 
literature on feminine happiness and fulfillment, conclude 
that most women are not content with their traditional role.
For the past thirty years researchers have made no 
attempt to determine "the" feminine role in society. Rather, 
they have emphasized defining the potential feminine roles 
and the identifying attitudes which underlie these roles. Such 
research has frequently differentiated between the "feminine" 
and "Modern" woman, and the "self-oriented" and the "other 
oriented" woman (Unger and Denmark, eds. 1975).
Komarovsky (1946) differentiated between the "feminie" 
role and the "modern" role. She states that the feminine role 
may assume a variety of forms, e. g ., "glamour girl, young 
lady, and home girl. " She believes that the modern role 
partially erases sex differentiation.
Fand (1955) developed a rating inventory of thirty four 
statements "bearing on women's needs, rights and obligations. " 
This Likert-like rating scale was given four times to the 
same subjects with different instructions each time. The 
results of the study pointed out that all the subjects perceived 
the feminine role as a combination of self-and-other oriented 
elements. The ideal woman was seen as sim ilar to the self­
oriented whereas the average woman was perceived as signi­
ficantly more other-oriented.
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Theoretical Framework
The theoretical framework for the study was based 
upon role theory as a part of the socialization process. 
'Socialization is a life  long process, for individuals move 
through many settings and relationships as they age, each 
with its special demands and requirements upon their sub­
sequent behavioral style (Stoll, 1974). Blau (1964) states 
that the process of socialization results in many of the 
legitimating values of organized community life being 
based on the future generations. According to Brown (1965) 
the individual's personality is essentially an integration of 
all the roles which she/he has learned to play. Sarbin ( 1954) 
conceptualizes the role as
A patterned sequence of learned actions or deeds 
performed by a person in an interaction situation.
The organizing of individual actions is a product 
of the perceptual and cognitive behavior of a 
person A upon observing person B. On the basis 
of this conceptualization of the actions of B, A 
expects certain further actions from B. This 
expectation is covert, and is the equivalent of 
saying locates or names the position of the 
other. A performs certain acts which have been 
learned as belonging to the reciprocal position; 
these actions are conceptualized as Afs role.
(p. 225)
Such roles are acquired within the social or reality setting 
through a process of socialization.
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Bandura’s (1969) social learning theory provides a 
theoretical basis for the study of sex role acquisition or 
learning. According to Bandura, social behavior is learned 
and modified through a process of direct reinforcement of 
responses and imitation of available models. Sears (1946) 
states that the learning of sex appropriate behavior in the 
child is dependent upon the presence of models upon whose 
behavior she/he can pattern. This modeling or learning 
by im itation is essentially the acquisition of new responses 
through observational learning (Bandura and Walters, 1963).
Using a model of role behavior by Boney and Bonney 
(1971), this research was directed toward gaining insights 
into relationships between idiographic characteristics, 
feminine role conditions, and role enactment as defined 
by occupational orientation. This investigation was also 
directed toward predicting occupational choice through 
personality characteristics. According to the Boney and 
Bonney model, the manner in which the individual interprets 
a particular role w ill determine the particular role behavior 
which is manifested, i.e .,  the concept of role cognition pro­
vides a bridge between social or stimulus situation and role 
behavior.
25
Role cognition results from a restructuring of the 
stimulus situation by the individual perceiver. According 
to Boney and Bonney (1971) both nomothetic and idiographic 
factors influence role cognition, and ultimately the role 
behavior of the individual. Their conceptions are expressed
following model:in the 
s s
t 1
I t
m u
Nomothetic Determinants
Of Role Behavior 
(Social demands and 
expectations which 
impinge upon the 
individual)
u I 
s 0 
n
u a Role Role
Cognition Enactment
1 t (Perception) (Behavior)
Idiographic Determinants 
Of Role Behavior
(Personality character- 
istics of the individual)
(Boney and Bonney, 1971, p. 6) 
Based upon this model, it was hypothesized that the occupational 
orientation (role behavior) of the woman was related to her per­
ceptions of the feminine role (role cognition). It was further 
hypothesized that the predictor variables (perceptions of sex 
role, personality characteristic^ and idiographic information) 
would discriminate into the four criterion categories (occupational 
orientation).
CHAPTER III 
RESEARCH DESIGN 
Restatement of the Problem and Hypotheses
The problem for this investigation is the following: 
What is the relationship of the women in four occupational 
groups: law, medicine, education, and homemaking to 
selected characteristics hypothesized as being contributors 
to group membership. The characteristics considered were 
idiographic information and perceptions of sex role as 
measured by the Fand Role Inventory. Personality charac­
teristics, dominance, capacity for status, sociability, 
social presence, self acceptance, sense of well being, 
responsibility, socialization, self control, tolerance, 
good impression, communality, achievement via conform­
ance, achievement via independence, intellectual 
efficiency, psychological mindedness, flexibility, and 
femininity were measured by the California Psychological 
Inventory.
The proposition that there is a relationship of the 
women in four occupational groups of law, medicine, 
education, and homemaking to selected idiographic 
characteristics, personality, and perceptions of sex role 
were tested through the following hypotheses:
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BASIC HYPOTHESIS: There is a significant relation­
ship of women in four occupational groups: law, 
medicine, education, and homemaking to selected 
characteristics hypothesized as being contributors 
to group membership.
HYPOTHESIS I: Individuals can be correctly 
classified on the basis of the variables consid­
ered individually.
HYPOTHESIS II: There is a weighted combination of 
variables which will provide a classification system 
to separate the subjects into the four occupational 
groups.
HYPOTHESIS III: There is a weighted combination of 
variables which will provide a classification system 
to separate the subjects into two groups of a 
traditional occupational group and a nontraditional 
occupational group.
Definition of Terms
PersonalitvCharacteristics. As employed in this 
study, this term refers to categories of behavior 
delineated quantitatively by the personality instru­
ment used in this study. The following individual 
scales of the California Psychological Inventory 
were defined according to the test manual (Gough, 
1957, p. 10 - 11):
Measures of Poise, Ascendancy, Self-Assurance 
and Interpersonal Adequacy:
Dominance. To assess factors of 
leadership ability, dominance, per­
sistence, and social initiative.
Capacity for Status. To serve as an 
index of an individual’s capacity for 
status (not actual or achieved status).
This scale attempts to measure the 
personal qualities and attributes 
which underlie and lead to status.
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Sociability. To identify persons of 
outgoing, sociable, participative 
temperament.
Social Presence. To assess factors 
such as poise, spontaneity, and self- 
confidence in personal and social 
interactions.
Self-Acceptance. To assess factors 
such as sense of personal worth, self­
acceptance, and capacity for independ­
ent thinking and action.
Sense of Well-Being. To identify persons 
who minimize their worries and com­
plaints, and who are relatively free 
from self-doubt and disillusionment.
Measures of Socialization, Maturity, Responsi­
bility, and Intrapersonal Structuring of Values."
Responsibility. To identify persons 
of conscientious, responsible, and 
dependable disposition and tempera­
ment.
Socialization. To indicate the degree 
of social maturity, integrity, and 
rectitude which the individual has 
attained.
Tolerance. To identify persons with 
permissive, accepting, and non- 
judgmental social beliefs and attitudes.
Good Impression. To identify persons 
capable of creating a favorable impres­
sion, and who are concerned about how 
others react to them.
Communality. To indicate the degree to 
which an individual’s reactions and 
responses correspond to the model 
("common") pattern established for the 
inventory.
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Measures of Achievement Potential and Intellectual 
Efficiency.
Achievement Via Conformance. To identify 
those factors of interest and motivation 
which facilitate achievement in any 
setting where conformance is a positive 
behavior.
Achievement Via Independence. To ident­
ify those factors of interest and motiva­
tion which facilitate achievement in any 
setting where autonomy and independence 
are positive behaviors.
Intellectual Efficiency. To indicate 
the degree of personal and intellectual 
efficiency which the individual has 
attained.
Measures of Intellectual and Interest Modes.
Psychological-Mindedness. To measure 
the degree to which the individual is 
interested in, and responsive to the 
inner needs, motives, and experiences 
of others.
Flexibility. To indicate the degree 
of flexibility and adaptability of a 
person's thinking and social behavior.
Femininity. To assess the masculinity 
or femininity of interests. High 
scores indicate more feminine inter­
ests, low scores more masculine.
Traditional Feminine Role Concept. This term 
is defined as follows:
The traditional concept of the feminine 
role is that concept held by the woman 
who conceives of herself as the "other, " 
the counterpart of the man and children 
in her life. She realizes herself 
indirectly by fostering their fulfillment.
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She performs a nurturing role. Her 
achievement is to help others achieve.
Her distinguishing feature is that she 
fulfills herself by proxy (Steinmann,
1958, p. 8)
Liberal Feminine Role Concept. This term is 
defined as follows:
The liberal concept of the feminine role 
is that concept held by the woman who 
embraces the achieving orientation of the 
American culture. She strives to fu lfill 
her own potentialities. She performs an 
achieving role. Her distinguishing 
feature is that she seeks fulfillment 
through her own accomplishments (Stein­
mann, 1958, p. 8).
Other-Oriented. This term is operationally 
defined as numerical scores ranging from zero 
to +68 on the Fand Role Inventory (Fand, 1955).
Self-Oriented. This term is defined operation­
ally as numerical scores ranging from zero to 
-68 on the Fand Role Inventory (Fand, 1955).
Role. A behavioral repertoire characteristic 
of a person or a position. A set of standards, 
descriptions, norms, or concepts held for the 
behaviors of a person or a position (Biddle 
and Thomas, 1966, p. 12).
Sex-Role. This term is taken to mean that
model system of responses which constitute
the culturally expected behavior of a
member of a particular sex (Cottrell, 1942, P. 617).
Role Behavior. Refers to the current occupa­
tional orientation of the subject.
Social Expectations. Refers to covert pre­
scriptions, norms, or rules for the behavior 
of the occupant of a particular role.
Social Demands. Overt prescriptions for 
the behavior of the occupant of a particular 
role (Biddle and Thomas, 1966).
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Role Cognition. Refers to the individual’s role 
interpretation or perception which results from 
restructuring of the stimulus situation.
SES. Socioeconomic status of parents is based 
upon a composite of father’s education, mother’s 
education, father’s occupational level, and 
mother’s occupational level.
Description of the Sample
The problem was a comparative study of four groups
of women at the University of Oklahoma. The sample
consisted of adult females differentiated on the basis
of occupational orientation. The four groups were
defined as: (1) women law students; (2) women medical
students; (3) women education students; and (4) women
homemakers with bachelor degrees. The four groups were
chosen based upon the percentage of women engaged in the
particular occupation toward which the subject was
oriented. In law 4.9 percent were women; 9. 3 percent in
medicine were women; 83.7 percent were women elementary
teachers; and 100 percent of the homemakers were women
(Woman’s Workplace, 1970).
The 180 subjects for this study were randomly
selected from the 293 Caucasian American women who
received a packet. Eighty four law students received a
packet, and eighty nine medical students received a
packet. The ninety subjects chosen for the nontradition-
ally oriented groups were chosen from the 57 percent of
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Che returned packets mailed by the law school to the 
students enrolled during the spring of 1976 and from the 
59 percent of returned packets mailed to the subjects 
enrolled in the medical school during the fall of 1976.
The traditionally oriented subjects were made up of 
ninety senior women in the College of Education and women 
homemakers with bachelors degrees. The education subjects 
were in their student teaching semester. The homemakers 
were members of the Parent-Teachers Association who were 
contacted by the examiner and told, "I am doing some 
research and need subjects in your particular specialty.
The tests w ill take about an hour. Would you be willing 
to cooperate?" A ll those contacted agreed and were mailed 
a packet. Eighty-two percent of the education majors 
returned packets and ninety-five percent of the home­
makers contacted returned the packets. A total of two 
hundred and three subjects voluntarily responded to the 
questionnaire. This response represents a better than 
sixty-nine percent participation.
Description of the Instruments 
California Psychological Inventory
The California Psychological Inventory (1975) was 
employed as a measure of selected personality character­
istics. This inventory was developed by Gough (1955) in 
affiliation with Consulting Psychologists Press, Incorporated.
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The California Psychological Inventory was chosen for 
use in this study because it is concerned with character­
istics of personality which have a wide and pervasive 
applicability to human behavior. Its emphasis is upon healthy 
rather than pathological aspects of personality and was 
developed primarily for use with nonpsychiatrically 
disturbed individuals. This instrument is composed of 
480 items. Subjects may either agree of disagree with 
each of these 480 items. If the subject felt the statement 
was true about her or i f  she agreed with the statement, 
she was instructed to respond by marking "true. " If 
the subject fe lt that the statement was not true about 
her or if  she disagreed with the statement, she was 
instructed to respond by marking "false. " The inventory 
was self-administering and was hand-scored by the 
researcher.
The C alifornia Psychological Inventory is divided 
into eighteen scales. These eighteen scales are labeled: 
Dominance, Capacity for Status, Sociability, Social 
Presence, Self-Acceptance, Sense of Well-Being, Responsi­
bility, Socialization, Self-Control, Tolerance, Good 
Impression, Communality, Achievement via Conformance,
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Achievement via Independence, Intellectual Efficiency, 
Psychological -Mindedness, Flexibility, and Femininity.
All eighteen scales w ill be utilized in this study.
Two reliability studies using the test-retest 
method are reported in the California Psychological 
Inventory Manual. Two hundred and twenty-six high 
school students were employed in one study. In the 
second study, two hundred prison males were used.
There was a time lapse of one year between the two 
administrations to the high school sample and a lapse 
of from seven to twenty one days between the two testings 
of prison males. As the Table shows, the coefficients 
range from . 38 for "communality" to . 87 for "Tolerance. "
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TABLE
TEST-RETEST CORRELATIONS FOR THE CALIFORNIA
PSYCHOLOGICAL INVENTORY
High School High School Prison
Scale Females Males Males
(N=125) (N=101) (N=200)
DO .72 . 64 .80
CS .68 .62 .80
SY .71 .68 .84
SP .63 .60 .80
SA .71 .67 .71
WB .72 .71 ,75
RE .73 . 65 .85
SO .69 .65 .80
SC .68 .75 .86
TO .61 .71 .87
Cl .68 .69 .81
CM .44 .38 .58
AC .73 .60 .79
A1 .57 .63 .71
IE .77 .74 .80
PY .49 .48 .53
FX .67 .60 .49
FE . 65 .59 .73
(Gough, p. 19)
Estimates of the validity of the California Psychological
Inventory scales are based upon correlations with sub­
jective ratings and intercorrelations of the California 
Psychological Inventory with other testing instruments.
The Fand Role Inventory (Appendix D) was employed 
in this study as a measure of feminine role perception. This 
inventory was developed by Alexandra Botwinik Fand in 1955.
It is a five point Likert-type scale composed of thirty four items
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which express either traditional or modern attitudes toward 
women's role. Subjects were instructed to respond to each 
statement using a five point continuum which ranges from I 
"strongly agree" to 5 "strongly disagree. " Seventeen items 
expressed attitudes toward the feminine sex role which are 
traditional, i. e ., they delineate the passive woman who puts 
the satisfaction of her husband and children before that of her 
own and realizes herself indirectly through her family (Fand, 
1955). Seventeen items expressed attitudes toward the 
feminine sex role which are non-traditional, i. e ., they 
delineate the active woman who accepts the achievement 
orientation of our society and wants to fu lfill herself directly 
through the utilization of her own abilities and potentialities 
(Fand, 1955). Items were alternated in pairs and scoring 
was done on each set of seventeen. The difference between 
the two scores was the score obtained for each subject. 
Negative scores between 0 and -68 indicate agreement with 
the non-traditional of "self" orientation toward the feminine 
role. Positive scores between 0 and +68 indicate agreement 
with the traditional or "other" orientation toward the feminine 
role.
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A reliability coefficient of . 81 using the Spearman- 
Brown split-half method was reported by Fand. The items 
were also submitted to six judges. Employing Fand's 
definition of "other-oriented" and"self-oriented, " these 
judges were asked to indicate which of these two types of 
women would probably agree with each item. Inter-judge 
agreement was determined, and the correlation coefficient 
was . 89.
Idiographic Questionnaire (see Appendix B)
The questions included three areas of interest:
(1) educational background, (2) family background, and 
(3) motivation to become part of that chosen occupation. 
Pfiffner’s idiographic questionnaire consisted of the 
following variables: place of birth, race, birth order, 
age range, father's occupational level, father's educational 
level, mother's educational level, father's influence on 
subject's occupational choice, mother's influence on sub­
ject's occupational choice, did mother or father have the 
greater influence on occupational choice, who was the 
dominant member, marital status, length of time married, 
husband's educational level, husband's occupation, is marr­
iage a help, hindrance or both, number of children, age 
range of children, are children a help or hindrance, was there
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a role model, was choice subject's original idea, advice 
from someone else, were friends and family encouraging 
or discouraging, when did subject make occupational 
decision, would the subject make the -ame choice again, 
state subject graduated high school, year of high school 
graduation, year enrolled in college, was college in­
terrupted, did the subject receive academic honors and what 
degrees has the subject earned.
The information from the questionnaire was used to 
ascertain the predictability of group membership based 
upon the idiographic variables. The questionnaire used 
for this study was an adaptation of the one developed by 
Pfiffner's (1972) study of factors associated with women in 
major administration positions in California Community 
Colleges.
A ll instruments, answer sheets, and self addressed 
envelopes were number coded to preserve the anonymity of 
the subjects. The questionnaires were hand scored by 
the investigator.
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The data was analyzed through the use of a stepwise 
discriminant analysis computer program written by Klecka 
and Tuccy found in the Statistical Package For the Social 
Sciences (1975). This procedure treated a ll variables 
as continuous and showed the interaction of variables.
With each variable as a predictor, the program provided 
an F-value and a probability statement regarding each 
individual’s likelihood of being included in the four 
groups. The multiple discriminant analysis of the 
composite of variables provided the order and contribu­
tion of each variable. A second computer run using only 
the variables with the highest F -values provided the most 
parsimonious composite.
CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
A multivariate analysis was used to classify individ­
ual subjects into the four occupational groups on the basis of 
fifty two variables, using Klecka & Tuccy's (1975) stepwise 
discriminant analysis computer program.
A ll subjects were Caucasian, were enrolled or had 
received a degree from the University of Oklahoma. Sixty 
percent of the women in the sample were married, thirty- 
eight percent were single, and two percent were divorced 
or widowed. Average age was 26 (S.D. = 4); average F AND 
score was +16 (S.D. = 14), suggesting that the sample was 
slightly more oriented toward the traditional. Tables 1 &
2 provide a summary of the sample size, mean, and standard 
deviation for each of the continuous variables.
Insert Table 1 & 2 about here
The multivariate discriminant analysis selects 
independent variables for entry into the analysis on the 
basis of their discriminating power. Given a set of 
independent variables,
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The computer tries all the variables in the 
original set and picks the one that discriminates 
most among the different groups, i. e ., the 
one that maximizes the ratio of the mean sum 
of squares between groups to the mean sum of 
squares within groups. This is the F ratio 
for testing the significance of differences 
among several group means on a single 
variable (Amick & Walberg, 1975, p. 245).
V^ Tiile 35 of the 52 variables were significantly related to 
prediction into the four occupational groups, the best 
single discriminating factor was the choice of an occu­
pation being the original idea of the subject.
Thirty-five variables entered on step number one 
through step thirty-six, when no improvement was made 
within the classification. The analysis used was Wilks' 
Lambda. Wilks' Lambda scores were converted into F- 
statistics in order to determine significance. Since the 
Wilks' Lambda is an inverse measure of the separating 
power in the original variables, the classification gets 
better as the F increases, but decreases in the Wilks' 
Lambda.
Insert Table 3 about here
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The results of Table 4 show the relative contributions of 
discriminant functions to the analysis.
Insert Table 4 about here
BASIS HYPOTHESIS: There is a significant relationship in 
four occupational groups: law, medicine, education, and 
homemaking to perceptions of sex role, personality, and 
idiographic information hypothesized as being contributors 
to group membership.
Insert Table 5 about here
Data in Table 5 revealed that discrimination existed 
among the variables, indicating a Wilks' Lambda score 
of 0.0096. This data confirms that women in occupational 
groups; law, medicine, education, and homemaking per­
ceive sex roles, personality, and idiographic information 
differently, as hypothesized.
The standardized discriminant function coeffients 
were used to compute the discriminant score for a case in 
which the original discriminating variables were in standard
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form (Z scores). The discriminant score is computed by- 
multiplying each discriminating variable by its corresponding 
coefficient and adding together these products. Over all cases 
in the analysis, the score from one function w ill have a mean 
of zero and a standard deviation of one. Thus, any single 
score represents the number of standard deviations that 
case is away from the mean for all cases on the discriminant 
function. The scores for the cases within a particular group 
piay be averaged in order to obtain the group mean on the 
respective function. For a single group the means on all 
the functions are referred to as the group centroid which 
is the most typical location of a case from that group in the 
discriminant space. A comparison of group means on each 
function shows how far apart the groups are along that 
particular dimension. The standardized discriminant 
function coefficients are also of analytic importance. When 
the sign is ignored, each coefficient represents the relative 
contribution of its associated variable to the func tion. The 
sign indicates whether the contribution is positive or negative.
Insert Table 6 about here
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HYPOTHESIS I: Individuals can be correctly classified on the 
basis of the variables considered individually.
To determine how successful the program was in selecting 
variables for the analysis, the computer program constructed 
what is called a classification function coefficient. Classi­
fication means the process by which the likely group member­
ship of a case can be identified when the only information 
available is the case's values on discriminating variables.
The hypothesis was accepted on the basis of the 92.78 per­
cent of grouped cases correctly classified.
Insert Table 7 & 8 about here
Discriminant analysis attempts to separate cases into 
groups by forming one or more linear combinations of the 
discriminating variables. These combinations are represented 
by discriminât functions of the form;
Di=dilzl-hdi2 z2=... dipzp 
where [A is the score on the discriminant function i, the 
d's are weighting coefficients, and the z's are the standard­
ized values of the p discriminating variables used in the
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analysis. The functions are formed in such a way as to 
maximize the separation of the groups (Klecka, 1975).
The 52 variables entered into discriminant analysis 
did individually classify the subjects into two occupational 
groups: traditionally oriented and nontraditionally oriented. 
Of grouped cases 96. 67 percent were correctly classified.
Insert Table 9 & 10 about here
The five most parsimonious variables (Table 12) 
were entered into a discriminant analysis. They produced 
70 percent of grouped cases classified correctly. (Table 
14).
CHAPTER V 
CONCLUSIONS AND IMPLICATIONS 
Currently, woman has many choices in the enact­
ment of her role. Women have greater freedom and more 
opportunities than any women before them. The contem- 
pory woman faces many choices. If she elects to pursue a 
career, she is no longer restricted to the traditional fields; 
she may enter the law profession, or become a medical 
doctor. However, this is not to suggest that society as 
readily accepts women in these occupations as men. A l­
though in the 1970’s women have greater freedom and a 
greater number of options in determining the direction of 
their lives, the continued presence of traditional feminine 
role expectations impinge upon every woman in the enact­
ment of her role.
Viewing the contemporary scene, one finds women 
electing to enact the feminine role in a manner that is 
essentially traditional, i. e ., entering occupations that have 
for generations been the domain of women. One also finds 
women electing to enact the feminirerole in a nontraditional 
manner, i. e ., pursuing occupations that have historically
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been the exclusive domain of the male.
Based upon Boney and Bonney's (197i; model, it was 
hypothesized that the occupational orientation (role behavior) 
of the woman was related to her perceptions of the feminine 
role (role cognition). It was further hypothesized that the 
predictor variables (perception of sex role, personality 
characteristics, and idiographic information) would dis­
criminate into the four critereon categories (occupational 
orientation).
In summary, the data were analyzed in terms of 
three research questions. F irst, how well did each variable 
classify or separate the subjects into the four occupational 
groups. Table 3 presents the F-values for each variable 
and notes which ones exceed the table value required for signi­
ficance at the . 01 level. The overall probability of 
correct classification reveals that 92.78 percent were classi­
fied correctly.
The second and third research questions were con­
cerned with the order of variables within the composite, or 
the analysis of the contribution of each variable. Table 4 
presents the F-values for the variables entered.
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The third area of investigation involved the identi­
fication of the most parsimonious composite of variables 
required for the classification of subjects. The overall 
probability of correct classification for the two groups was 
96.67 percent. A second computer run using the five 
variables with the highest F-values, produced a pro­
bability of 70 percent correct classification.
The basic research hypothesis: There is a signi­
ficant relationship in four occupational groups: law, medicine, 
education, and homemaking to perceptions of sex role, per­
sonality, and idiographic information hypothesized as being 
contributors to group membership and the three other re ­
search hypotheses were accepted.
The findings of this study indicate that perceptions 
of sex role, personality characteristics, and background 
information w ill predict membership into the four occupat­
ional groups used in this study. In the area of personality 
characteristics, eleven of the variables. Table 3, were 
among the best predictors. The achievement via indepen­
dence (F=12.8, df= 3,176) was in the most parsimonious 
group and significant at 0.0 level. The nontraditional group, law 
having a mean at 24.5 and medicine having a mean of 22. 5, tend to
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be seen as "mature, forceful, strong, dominant, and fore­
sighted, " (Gough, 1957, p. 11). The traditional group based 
upon scores of the education majors (mean = 20.0) and the 
homemakers (mean = 21.9) could be described as being more 
inhibited, anxious, and dissatisfied: " (Gough, p. 11). This data 
would appear to support the fact that women with a traditional 
orientation have not developed the qualities of autonomy and 
independence.
The learning of the feminine role as reflected both by 
the FAND and personality measures agrees with Gough's 
(1951) description of psychological feminity. The FAND score 
was the best predictor (F ratio = 18.953) of the traditional 
orienation. It was the fourth best predictor of the four 
occupational groups with an F ratio of 83. 6. Women in the 
traditional oriented groups expressed preferences that typify 
woman's role to please and earn approval from others. Women 
in the nontraditionally oriented groups expressed interests that 
were more psychological minded, more responsibile and less 
reliant on the approval and support of others.
Within the sample studied, the results suggested overall 
that the women in the homemaker group may not have fu lly 
utilized their intellectual ability or potential, as reflected by
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their intellectual efficiency scores (mean=41. 6), as 
compared to the women law students' scores (mean=
41.4). Of course, the inverse of this result might be true, 
suggesting that the law students may not have fully utilized 
their intellectual potential, and, according to Horner (1972), 
may have a fear of success.
Twenty two idiographic variables were significant 
in the classifying of women into the four occupational 
groups. Action that could be taken at the stage of early 
education and upbringing might be the following: (1) to widen 
the range of girls ' qualifications; (2) to develop in girls 
numeracy or capacity for decision making; (3) to encourage 
individual rather than sex typed perceptions of members of 
each sex; and (4) to emphasize the importance of family 
integration and family centeredness. Significant others 
function to socialize women into a particular sociocultural 
reality. This result is seen through the manifestation of 
particular attitudes, goals, and personality attributes in 
social interactions. Society must take an active role in 
creating new options for women.
It is of importance for the future that many of the pro­
blems to be solved over women's entereing careers of the non­
traditional orientation and the general re-thinking of sex roles 
cannot be expected to sort themselves out automatically through 
individual initiative. There is no single key to the problem of
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providing access for more women to nontraditional.occupations. 
Within the limitations of this study, women are apparently 
not provided with the inducement or opportunities and 
encouragement that could allow them to achieve maximally 
both in an academic sense and possibly later in the market­
place.
The findings of this study on the prediction of 
career choice suggest some new directions for research.
1. The fact that some of the early background 
characteristics (father's occupation, mother's occupation, 
father's influence, who has the greater influence, and 
encouraging and discouraging family and friends) differ­
entiated the women into the four occupational groups was 
supported. It suggests that i f  a much greater number and 
wider variety of early personal variables are used, this 
model may be a useful approach to understanding how and 
why women make different career choices.
2. The choice of marriage, attitudes on marriage 
being a help or hindrance, length of time married, college 
interruption, and the age of children also differentiated
the four occupational groups. The description and analysis of 
the family and career lives suggest that professional women are 
very competent personally and that their competence extends to
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managing quite successfully their two roles, that of wife and 
mother and that of professional woman, (Astin, 1969). However, 
very little  is known about early educational experiences that 
lead to the development of high self-esteem and competence, 
both of which would enable women to feel free to make in­
novative occupational choices.
3. Studies directed toward better understanding of
the dynamics of women who make different kinds of occupational 
choices would be of value.
4. More studies concerning the development of a 
better understanding of the influences of socialization in the 
formulation of different aptitudes and interests by men and 
women are needed.
5. Research is needed to reveal the manner in which 
the educational structure and the woman’s own experiences 
affect her self-concept and her vocational aspirations.
6. A replication study should be conducted in order 
to validate the present study. This study should control for 
such variables as marital status, number of children, and 
economic level.
7. A great deal of research is needed on the manner 
in which any role is actually learned.
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^[Miversity'of Qklaboma 820 van VIeet Oval Norman, Oklahoma 73069
College of Education 
April, 1976
Dear Law Student:
The purpose of this letter is to ask you to be part of a current dissertation 
project in the area of Educational Administration of Higher Education. As you 
know, women vdio are enrolled in Law School comprise a very unique segment of 
the female population. They are thus of interest to the social scientist.
The purpose of this study is to investigate feminine role perception and re­
lated personality characteristics of various women within our society.
I would greatly appreciate it if you would agree to participate in this re­
search. Knowing your time is limited, the law school has mailed this packet 
to you. You are not required by the law school to complete the packet. Please 
read the instructions and fill out the instruments and return them in the stamped 
envelope. Information provided by you will be treated with the confidence ex­
pected in such research procedures, and will be available only to researchers 
at the University of Oklahoma concerned with this project.
Please return the packet at your earliest convenience. In case you have addi­
tional questions concerning this project, please call me at 321-0236 or 325- 
5176.
Thank you for your cooperation.
gzszJl
David Swank
Associate Dean, Law School
Sincerely,
Diane L. Goltz
Candidate, Doctor of Philosophy
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The
^Ihivcrsity'of Oklsboni3 820 van VIeet Oval Norman. Oklahoma 7306S
College of Education 
May, 1976
Dear Medical Student:
The purpose of this letter is to ask you to be part of a current dissertation 
project in the area of Educational Administration of Higher Education. As you 
know, women who are enrolled in medical school comprise a very unique segment 
of the female population. They are thus of interest to the social scientist. 
The purpose of this study is to investigate feminine role perception and re­
lated personality characteristics of various women within our society.
I would greatly appreciate it if you would agree to participate in this re­
search. Knowing your time is limited, I am mailing this packet of instructions 
and instruments to you. Please fill them out and return them in the stamped 
envelope. Information provided by you will be treated with the confidence ex­
pected in such research procedures, and will be available only to researchers 
at the University of Oklahoma concerned with this project.
Please return the packet at your earliest convenience. In case you have addi­
tional questions concerning this project, please call me at 321-0236 or 325- 
5176.
Thank you for your cooperation.
Sincerely,
Diane L. Goltz
Candidate, Doctor of Philosophy
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The
^ tiliv c rs ity ^ o f Oklshoznâ 820 van VIeet Oval Norman, Oklahoma 73069
College of Education 
May, 1976
Dear Education Major:
The purpose of this letter is to ask you to be part of a current dissertation 
project in the area of Educational Administration of Higher Education. As you 
know, the role of contemporary women is increasingly a subject of interest to the 
social scientist. The purpose of this study is to investigate feminine role 
perception and related personality characteristics of various women within our 
society.
I would greatly appreciate it if you would agree to participate in this re­
search. Knowing your time is limited, I am mailing this packet of instructions 
and instruments to you. Please fill them out and return them in the stamped 
envelope. Information provided by you will be treated with the confidence ex­
pected in such research procedures, and will be available only to researchers 
at the University of Oklahoma concerned with this project.
Please return the packet at your earliest convenience. In case you have addi­
tional questions concerning this project, please call me at 321-0236 or 325- 
5176.
Thank you for your cooperation.
Sincerely,
Diane L. Goltz
Candidate, Doctor of Philosophy
The
I^Jn ivftrsity^nf OklâboJUS. 820 Van VIeet Oval Norman, Oklahoma 73069
College of Education 
May, 1976
Dear Homemaker:
The purpose of this letter is to ask you to be part of a current dissertation 
project in the area of Educational Administration of Higher Education. As you 
know, the role of contemporary women is increasingly a subject of interest to 
the social scientist. The purpose of this study is to investigate feminine 
role perception and related personality characteristics of various women within 
our society.
I would greatly appreciate it if you would agree to participate in this re­
search. Knowing your time is limited, I am mailing this packet of instructions 
and instruments to you. Please fill them out and return them in the stamped 
envelope. Information provided by you will be treated with the confidence ex­
pected in such research procedures, and will be available only to researchers 
at the University of Oklahoma concerned with this project.
Please return the packet at your earliest conyeninece. In case you have addi­
tional questions concerning this project, please call me at 321-0236 or 325- 
5176.
Thank you for your cooperation.
Sincerely,
Diane L. Goltz
Candidate, Doctor of Philosophy
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LAW STDDENT QUESTIONNAIRE
DIRECTIONS: Read each question and answer it on the questionnaire in the space
provided for you. After completing this questionnaire, place it in
the envelope to be mailed to the University.
FAMILY DATA
1. Place of your birth Birthdate Race
2. Number of older brothers?
older sisters?
younger brothers? 
younger sisters?
3. Indicate the highest educational level attained by each member of your family.
1 2 3
E
4
Lem
5
sntary 
6 \7 8 9 10 111 12 1
Col:
2
■eg
3 4 Master's Doctorate
Post
Doctorate
\ 1
Father _  
Mother __ 
Brothers 
Sisters
4. Father's occupation
5. Did your Father's occupation or attitude toward education influence your educa­
tional or occupational goals? _______________
Explain  ____________________________________________________________
6. Mother's occupation ______________________
7. Did your mother's occupation or attitude toward education influence your educa­
tional or occupational goals? _______________
Explain  ___________________________________________________________
8. Who had the greater influence on your decision to become a lawyer your father 
or your mother?
Explain ________________________________________________________
9. Which would you describe as being the dominant member of your family —  your 
father or your mother?
10. Have you ever been married? No ____
Yes
(If "No", omit questions 11 through 17.)
11. How long have you been married? _______
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12. Husband's highest educational level?
13. Husband's occupation? ____________
14. Is it your observation that marriage is a help or a hindrance to a woman law 
student?
In what ways is it a help? __________________________________
In what ways is it a hindrance?
15. Do you have any children? No
Yes ‘
(If "No", omit questions 16 and 17.)
16. List their birth years: Sons______
Daughters
17. In what ways are a woman law student's children a help or a hindrance to her 
work? ____________________________________________________
How are they a help? ____________ .__________________________
How are they a hindrance?
MOTIVATION TO BECOME A WOMAN LAWYER
18. Was there some woman who served as a model for you in your desire to achieve a 
position in the field of law? _______________________________
If so, explain
19. Was the original idea or wish to become a lawyer largely your idea?
Mainly a suggestion or advice from someone else?
If it were your own idea, how did it originate?
If the idea came from someone else, what is the capacity or relationship of 
this person and what is the background for the suggestion as made to you?
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20. Were there any encouraging or discouraging suggestions about your ambition 
from family, friends, or acquaintances? _______________________
Explain _________________________________________________________
21. When did you decide to become a lawyer? _______________________
22. If you were to choose a career again, would you become a lawyer? 
If not, what would be your choice and why?
EDUCATIONAL BACKGROUND
23. In which state and in what year were you graduated from high school?
24. What year did you first enroll in any college?
25. Was your college education interrupted? 
If so, why? ________________________
26. Did you receive any academic honors in college? 
If so, why? _______________________________
27. Degrees you received:
Year Major Institution
Bachelor’s
Master's
Doctor’s
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MEDICAL STUDENT QUESTIONNAIRE
DIRECTIONS: Read each question and answer it on the questionnaire in the space
provided for you. After completing this questionnaire, place it in
the envelope to be mailed to the University.
FAMILY DATA
I. Place of your birth Birthdate Race
2. Number of older brothers?
older sisters?
younger brothers? 
younger sisters?
3. Indicate the highest educational level attained by each member of your family.
1 2  3 4
ementary 
5 |6 7 9 10 11
College Post
12 1 2 13 4 Master's Doctorate Doctorate
Father _  
Mother _  
Brothers 
Sisters
4. Father's occupation
5. Did your Father's occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain ___________________________________________________________
6. Mother's occupation ________________________________________
7. Did your mother's occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain ____________________________________________________________
8. Who had the greater influence on your decision to become a doctor your father 
or your mother?
Explain ____________________________________________________________
9. Which would you describe as being the dominant member of your family —  your 
father or your mother?
10. Have you ever been married? No ____
Yes
(If "No", omit questions 11 through 17.)
11. How long have you been married? _______
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12. Husband's highest educational level? ___
13. Husband's occupation? ________________
14. Is it your observation that marriage is a help or a hindrance to a woman medical 
student?
In what ways is it a help? __________________________________
In what ways is it a hindrance?
15. Do you have any children? No
Yes
16. List their birth years: Sons
Daughters
17. In what ways are a woman medical student's children a help or a hindrance to 
her work? ________________________________________________
How are they a help? _______________________________________
How are they a hindrance?
MOTIVATION TO BECOME A WOMAN DOCTOR
18. Was there some woman who served as a model for you in your desire to achieve a 
position in the field of medicine? ___________________________
If so, explain _____________________________________________________
19. Was the original idea or wish to become a doctor largely your idea?
Mainly a suggestion or advice from someone else?
If it were your own idea, how did it originate?
If the idea came from someone else, what is the capacity or relationship of 
this person and what is the background for the suggestion as made to you?
20. Were there any encouraging or discouraging suggestions about your ambition from 
family, friends, or acquaintances? ___________________________
Explain__________________________________   —
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21. When did you decide to become a doctor? _
22. If you were to choose a career again, would you become a doctor? 
If not, what would be your choice and vrfiy?
EDUCATIONAL BACKGROUND
23. In which state and in what year were you graduated from high school?
24. What year did you first enroll in any college?
25. Was your college education interrupted? 
If so, why? _______________________
26. Did you receive any academic honors in college? _______________________
If so, what were they?_____________________________________________
27. Degrees you received;
Year Major Institution
Bachelor’s ____________________________
Master’s
Doctor’s
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EDüCATiœî STUDENT QUESTIONNAIRE
DIRECTIONS: Read each question and answer it on the questionnaire in the space
provided for you. After completing this questionnaire, place it in
the envelope to be mailed to the University.
FAMILY DATA
1. Place of your birth Birthdate R a c e
2. Number of older brothers? __
older sisters? ___
3. Indicate the highest educational level attained by each member of your family.
younger brothers? 
younger sisters?
Elementary 
1 12 3 4 15 6 7 8 9 10 11 12
Col 
1 2
ege 
3 4 Master’s Doctorate
Post
Doctorate
Father _
Mother _
Brothers
Sisters
4. Father's occupation ____________________________________
5. Did your Father’s occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain
6 .
7.
Mother’s occupation
Did your mother's occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain ___________________________________________________________
8. Who had the greater influence on your decision to become a teacher your 
father or your mother?
Explain ___________________________________________________________
9. Which would you describe as being the dominant member of your family —  your 
father or your mother?
10. Have you ever been married? No ____
Yes
(If "No", omit questions 11 through 17.)
11. How long have you been married? _______
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12. Husband's highest educational level?
13. Husband's occupation? ____________
14. Is it your observation that marriage is a help or a hindrance to a woman edu­
cation student?
In what ways is it a help? __________________________________
In what ways is it a hindrance?
15. Do you have any children? No
Yes
(If "No", omit questions 16 and 17.)
16. List their birth years: Sons______
Daughters
17. In what ways are a woman education student's children a help or a hindrance to 
her work? _________________________________________________________
How are they a help? _______________________________________
How are they a hindrance?
MOTIVATION TO BECOME A WOMAN TEACHER
18. Was there some woman who served as a model for you in your desire to achieve a
position in the field of teaching? ____________________________________
If so, explain
19. Was the original idea or wish to become a teacher largely your idea?
Mainly a suggestion or advice from someone else?
If it were your own idea, how did it originate?
If the idea came from someone else, what is the capacity or relationship of 
this person and what is the background for the suggestion as made to you?
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20. Were there any encouraging or discouraging suggestions about your ambition from 
family, friends, or acquaintances? ___________________________
Explain ___________________________________________________________
21. When did you decide to become a teacher? _____________________
22. If you were to choose a career again, would you become a teacher? 
If not, what would be your choice and ;diy?
EDUCATIONAL BACKGROUND
23. In which state and in what year were you graduated from high school?
24. What year did you first enroll in any college?
25. Was your college education interrupted? 
If so, why? _______________________
26. Did you receive any academic honors in college? 
If so, what were they? ___________________
27. Degrees you rec'eived:
Year Major Institution
Bachelor's
Master's
Doctor's
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HOMEMAKER QUESTIONNAIRE
DIRECTIONS: Read each question and answer it on the questionnaire in the space
provided for you. After completing this questionnaire, place it in
the envelope to be mailed to the University.
FAMILY DATA
1. Place of your birth ____
2. Number of older brothers?
older sisters?
Birthdate Race
younger brothers?
younger sisters?
3. Indicate the highest educational level attained by each member of your family.
1 2 1 3
E
4
Len
5
ent
6
ary
7 8 9 10 11 12 1 Cl
Col
C2
le
O
1
C4 ! Master's Doctorate
Post
Doctorate
1
Father _
Mother _
Brothers
Sisters
4. Father's occupation
5. Did your Father's occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain ___________________________________________________________
6. Mother's occupation ________________________________________
7. Did your mother's occupation or attitude toward education influence your edu­
cational or occupational goals? _____________________________
Explain ___________________________________________________________
8. Which would you describe as being the dominant member of your family —  your 
father or your mother?
9. How long have you been married? _____________________________
10. Husband's highest educational level?
11. Husband's occupation? ____________
12. Is it your observation that marriage is a help or a hindrance to an occupation? 
In what ways is it a help? __________________________________
In what ways is it a hindrance?
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13. Do you have any children? No
Yes
14. List their birth years: Sons __
Daughters
15. In what ways are children a help or a hindrance to a woman's occupation?
How are they a help?
How are they a hindrance?
MOTIVATION TO BECOME A HOMEMAKER
16. Was there some woman who served as a model for you in your desire to be a home­
maker? _________________ _________________________________
If sOj explain ______________________________________________________
17. Did you have other occupational desires? 
If so, explain ______________________
18. Were there any encouraging or discouraging suggestions about your being a home­
maker from family, friends, or acquaintances? ___________________________
Explain
19. When did you decide to become a homemaker?
20. If you were to choose a career, what would it be? _________________
EDUCATIONAL BACKGROUND
21. In which state and in what year were you graduated from high school?
22. What year did you first enroll in any college?
23. Was your college education interrupted? 
If so, why? ________________________
24. Did you receive any academic honors in college? 
If so, what were they?
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25. Degrees you received:
Year Major Institution
Bachelor's _________________________________________________________
Master's __________________________________________________________
Doctor's
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California Psychological Inventory 
by
Harrison G. Gough, Ph.D.
DIRECTIONS: This questionnaire contains a series of statements. Read each one,
decide how you feel about it, and then mark your answer on the 
special answer sheet. MAKE NO MARKS ON THE QUESTIONNAIRE. If you 
agree with a statement, or feel that it is true about you, answer 
TRUE. If you disagree with a statement, or feel that it is not 
true about you, answer FALSE.
If you find a few questions which you cannot or prefer not to answer, 
they may be omitted. However, in marking your answers on the answer 
sheet, make sure that the number of the statement is the same as the 
number on the answer sheet.
After completing this questionnaire place the answer sheet and the 
questionnaire in the envelope to be mailed to the University.
1. I enjoy social gatherings just to be with people.
2. The only interesting part of the newspaper is the "funnies."
3. I looked up to my father as an ideal man.
4. A person needs to "show off" a little now and then.
5. Our thinking would be a lot better off if we would just forget about words 
like "probably," "approximately," and "perhaps."
6. I have a very strong desire to be a success in the world.
7. When in a group of people I usually do what the others want rather than make
suggestions.
8. I liked "Alice in Wonderland" by Lewis Carroll.
9. I usually go to the movies more than once a week.
10. Some people exaggerate their troubles in order to get sympathy.
11. People can pretty easily change me even though I thought that my mind was 
already made up on a subject.
12. I often feel that I made a wrong choice in my occupation.
13. I am very slow in making up my mind.
14. I always follow the rule: business before pleasure.
15. Several times a week I feel as if something dreadful is about to happen.
16. There's no use in doing things for people; you only find that you get it in
the neck in the long run.
17. I would like to be a journalist.
18. A person who doesn't vote is not a good citizen.
19. Ithink I would like the work of a building contractor.
20. I have had very peculiar and strange experiences.
21. My daily life is full of things that keep me interested.
22. When a person "pads" his income tax report so as to get out of some of his 
taxes, it is just as bad as stealing money from the government.
23. In most ways the poor man is better off than the rich man.
24. I always like to keep ray things neat and tidy and in good order.
25. Clever, sarcastic people make me feel very uncomfortable.
26. It's a good thing to know people in the right places so you can get traffic 
tags, and such things, taken care of.
27. It makes me feel like a failure when I hear of the success of someone I know 
well.
28. I think I would like the work of a dress designer.
29. I  am often said to be hotheaded.
30. I gossip a little at times.
31. I doubt whether I would make a good leader.
32. I tend to be on my guard with people who are somewhat more friendly than I
had expected.
33. Usually I would prefer to work with women.
34. There are a few people who just cannot be trusted.
35. I become quite irritated when I see someone spit on the sidewalk.
36. When I was going to school I played hooky quite often.
37. I have very few fears compared to my friends.
38. It is hard for me to start a conversation with strangers. ^
39. I must admit that I enjoy playing practical jokes on people.
40. I get very nervous if I think that someone is watching me.
41. For most questions there is just one right answer, once a person is able to 
get all the facts.
42. I sometimes pretend to know more than I really do.
43. It's no use worrying my head about public affairs ; I can't do anything about them
anyhow.
44. Sometimes I feel like smashing things.
45. As a child I used to be able to go to my parents with my problems.
46. I think I would like the work of a school teacher.
47. Women should not be allowed to drink in cocktail bars.
48. Most people would tell a lie if they could gain by it.
49. When someone does me a wrong I feel I should pay him back if I can, just for the 
principle of the thing.
50. I seem to be about as capable and smart as most others around me.
51. Every family owes it to the city to keep their sidewalks cleared in the winter
and their lawn mowed in the summer.
52. I usually take an active part in the entertainment at parties.
53. I think I would enjoy having authority over other people.
54. I find it hard to keep my mind on a task or job.
55. Some of my family have quick tempers.
56. I hate to be interrupted when I am working on something.
57. I have sometimes stayed away from another person because I feared doing or saying
something that I might regret afterwards.
58. I get very tense and anxious when I think other people are disapproving of me.
59. The trouble with many people is that they don't take things seriously enough.
60. I have often met people who were supposed to be experts who were no better than
I.
61. I liked school.
62. I think Lincoln was greater than Washington.
63. It is always a good thing to be frank.
64. A windstorm terrifies me.
65. I think I would like the work of a clerk in a large department store.
66. Sometimes I feel like swearing.
67. I feel sure that there is only one true religion.
68. I am embarrassed by dirty stories.
69. I would disapprove of anyone's drinking to the point of intoxication at a party.
70. Sometimes I cross the street just to avoid meeting someone.
71. I get excited very easily.
74
72. I used to keep a diary.
73. Maybe some minority groups do get rough treatment, but it's no business of mine.
74. It is very hard for me to tell anyone about myself.
75. We ought to worry about our own country and let the rest of the world take care
of itself.
76. I often feel as if the world was just passing me by.
77. When I get bored I like to stir up some excitement.
78. I like to boast about my achievements every now and then.
79. I am afraid of deep water.
80. There have been times when I have been very angry.
81. I must admit I often try to get my ora way regardless of what others may want.
82. I think I would like the work of a garage mechanic.
83. I usually feel nervous and ill at ease at a formal dance or party.
84. I have at one time or another in my life tried my hand at writing poetry.
85. I don't like to undertake any project unless I have a pretty good idea as to how
it will turn out.
86. Most of the arguments or quarrels I get into are over matters of principle.
87. I like adventure stories better than romantic stories.
88. I do not like to see people carelessly dressed.
89. Once a week or oftener I feel suddenly hot all over, without apparent cause,
90. As long as a person votes every four years, he has done his duty as a citizen.
91. Sometimes I think of things too bad to talk about.
92. People often expect too much of me.
93. I would do almost anything on a dare.
94. With things going as they are, it's pretty hard to keep up hope of amounting to
something.
95. The idea of doing research appeals to me.
96. I take a rather serious attitude toward ethical and moral issues.
97. I would like the job of a foreign correspondent for a newspaper.
98. People today have forgotten how to feel properly ashamed of themselves.
99. I cannot keep my mind on one thing.
100. I prefer a shower to a bathtub.
101. I must admit that I often do as little work as I can get by with.
102. I like to be the center of attention.
103. I like to listen to symphony orchestra concerts on the radio.
104. I would like to see a bullfight in Spain.
105. I am fascinated by fire.
106. The average person is not able to appreciate art and music very well.
107. I can be friendly with people who do things which I consider wrong.
108. I have no dread of going into a room by myself where other people have already
gathered and are talking.
109. I get pretty discouraged sometimes.
110. The thought of being in an automobile accident is very frightening to me.
111. When in a group of people I have trouble thinking of the right things to talk
about.
112. I set a high standard for myself and I feel others should do the same.
113. School teachers complain a lot about their pay, but it seems to me that they
get as much as they deserve.
114. At times I feel like picking a fist fight with someone.
115. Sometimes I have the same dream over and over.
116. It is annoying to listen to a lecturer who cannot seem to make up his mind as
to what he really believes.
117. I don't blame anyone for trying to grab all he can get in this world.
118. I believe we are made better by the trials and hardships of life.
119. Planning one's activities in advance is very likely to take most of the fun out 
of life.
120. I do not always tell the truth.
121. I was a slow learner in school.
122. I like poetry.
123. I think I am stricter about right and wrong than most people.
124. I am likely not to speak to people until they speak to me.
125. There is something wrong with a person who can't take orders without getting 
angry or resentful.
126. I do not dread seeing a doctor about a sickness or injury.
127. I always try to consider the other fellow's feelings before I do something.
128. It takes a lot of argument to convince most people of the truth.
129. I think I would like to drive a racing car.
130. Sometimes without any reason or even when things are going wrong I feel excitedly
happy, "on top of the world."
131. One of my aims in life is to accomplish something that would make my mother proud 
of me.
132. I fall in and out of love rather easily.
133. I feel as good now as I ever have.
134. It makes me uncomfortable to put on a stunt at a party even when others are doing 
the same sort of thing.
135. I wake up fresh and rested most morinings.
136. Most people make friends because friends are likely to be useful to them.
137. I wish I were not bothered by thoughts about sex.
138. I seldom or never have dizzy spells.
139. It is all right to get around the law if you don't actually break it.
140. I enjoy hearing lectures on world affairs.
141. Parents are much too easy on their children nowadays.
142. Most people will use somewhat unfair means to gain profit or an advantage rather
than to lose it.
143. I like to be with a crowd who play jokes on one another.
144. I am somewhat afraid of the dark.
145. I have a tendency to give up easily when I meet difficult problems.
146. I would like to wear expensive clothes.
147. I certainly feel useless at times.
148. I believe women should have as much sexual freedom as men.
149. I consider a matter from every standpoint before I make a decision.
150. Criticism or scolding makes me very uncomfortable.
151. I have strange and peculiar thoughts.
152. I read at least ten books a year.
153. If I am not feeling well I am somewhat cross and grouchy.
154. I like tall women.
155. A person should adapt his ideas and his behavior to the group that happens to be 
with him at the time.
156. I hardly ever get excited or thrilled.
157. I have the wanderlust and am never happy unless I am roaming or traveling about.
158. I frequently notice my hand shakes when I try to do something.
159. I feel nervous if I have to meet a lot of people.
160. I would like to hear a great singer in an opera.
161. I am sometimes cross and grouchy without any good reason,
162. Every citizen should take the time to find out about national affairs, even if 
it means giving up some personal pleasures.
163. I like parties and socials.
164. My parents have often disapproved of my friends. .‘ I
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165. I do not mind taking orders and being told what to do.
166. In school I always looked far ahead in planning what courses to take.
167. I should like to belong to several clubs or lodges,
168. My home life was always happy.
169. Teachers often expect too much work from the students.
170. I often act on the spur of the moment without stopping to think.
171. I think I could do better than most of the present politicians if I were in
office.
172. I do not have a great fear of snakes.
173. My way of doing things is apt to be misunderstood by others.
174. I never make judgments about people until I am sure of the facts.
175. I have had blank spells in which my activities were interrupted and I did not
know what was going on around me.
176. I commonly wonder what hidden reason another person may have for doing something 
nice for me.
177. I am certainly lacking in self-confidence.
178. Most people are secretly pleased when someone else gets into trouble.
179. #en I work on a committee I like to take charge of things.
180. My parents have generally let me make my own decisions.
181. I always tried to make the best school grades that I could.
182. I would rather go without something than ask for a favor.
183. Sometimes I feel as if I must injure either myself or someone else.
184. I have had more than my share of things to worry about.
185. I often do whatever makes me feel cheerful here and now, even at the cost of
some distant goal.
186. I usually don't like to talk much unless I am with people I know very well.
187. I am inclined to take things hard.
188. I am quite often not in on the gossip and talk of the group I belong to.
189. In school my marks in deportment were quite regularly bad.
190. Only a fool would ever vote to increase his own taxes.
191. I can remember "playing sick" to get out of something,
192. When I meet a stranger I often think that he is better than I am.
193. I would be ashamed not to use my privilege of voting.
194. I like to keep people guessing what I'm going to do next.
195. The most important things to me are my duties to my job and to my fellovmian.
196. I think I would like to fight in a boxing match sometime.
197. Once in a while I laugh at a dirty joke.
198. Before I do something I try to consider how my friends will react to it.
199. I would like to be a soldier.
200. In a group of people I would not be embarrassed to be called upon to start a
discussion or give an opinion about something I know well.
201. I have no patience with people who believe there is only one true religion.
202. If given the chance I would make a good leader of people.
203. When things go wrong I sometimes blame the other fellow.
204. I like to plan a home study schedule and then follow it.
205. I enjoy a race or game better when I bet on it.
206. I have often found people jealous of my good ideas, just because they had not 
thought of them first.
207. Sometimes at elections I vote for men about whom I know very little.
208. I like to go to parties and other affairs where there is lots of loud fun.
209. Most people are honest chiefly through fear of being caught.
210. I very much like hunting.
211. I have frequently found myself, when alone, pondering such abstract problems as
freewill, evil, etc.
212. I have never been in trouble with the law.
213. It makes me angry when I hear of someone who has been wrongly prevented from
voting.
214. In school I was sometimes sent to the principal for cutting up.
215. I would like to write a technical book.
216. At times I have worn myself out by undertaking too much.
217. I think I would like the work of a librarian.
218. I love to go to dances.
219. Most people inwardly dislike putting themselves out to help other people.
220. I feel uneasy indoors.
221. People have a real duty to take care of their aged parents, even if it means 
making some pretty big sacrifices.
222. I would like to belong to a discussion and study club.
223. I keep out of trouble at all costs.
224. I usually expect to succeed in things I do.
225. People pretend to care more about one another than they really do.
226. Most people worry too much about sex.
227. It is hard for me to find anything to talk about when I meet a new person.
228. I like to read about history.
229. I much prefer symmetry to asymmetry.
230. I would rather be a steady and dependable worker than a brilliant but unstable 
one.
231. I am apt to show off in some way if I get the chance.
232. Sometimes I feel that I am about to go to pieces.
233. A person does not need to worry about other people if only he looks after 
himself.
234. We ought to pay our elected officials better than we do.
235. I can honestly say that I do not really mind paying my taxes because I feel
that's one of the things I can do for what I get from the community.
236. I am so touchy on some subjects that I can't talk about them.
237. The future is too uncertain for a person to make serious plans.
238. Sometimes I just can't seem to get going.
239. I like to talk before groups of people.
240. I would like to be a nurse.
241. The man who provides temptation by leaving valuable property unprotected is 
about as much to blame for its theft as the one who steals it.
242. I am a good mixer.
243. I am often bothered by useless thoughts which keep running through my mind.
244. If I were a reporter I would like very much to report news of the theater.
245. Most of the time I feel happy.
246. I like to plan out my activities in advance.
247. When a man is with a woman he is usually thinking about things related to her
sex.
248. I must admit that I have a bad temper, once I get angry.
249. I like mechanics magazines.
250. I must admit I find it very hard to work under strict rules and regulations.
251. I like large, noisy parties.
252. I sometimes feel that I am a burden to others.
253. When prices are high you can't blame a person for getting all he can while the
getting is good.
254. I have never deliberately told a lie.
255. Only a fool would try to change our American way of life.
256. I want to be an important person in the community.
257. I often feel as though I have done something wrong or wicked.
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258. In school I found it very hard to talk before the class.
259. I usually feel that life is worthwhile.
260. I always try to do at least a little better than what is expected of me.
261. We ought to let Europe get out of its own mess; it made its bed, let it lie 
in it.
262. There have been a few times when I have been very mean to another person.
263. Lawbreakers are almost always caught and punished.
264. I would be very unhappy if I was not successful at something I had seriously 
started to do.
265. I dread the thought of an earthquake.
266. I think most people would lie to get ahead.
267. I am a better talker than a listener.
268. At times I have been very anxious to get away from my family.
269. I like science.
270. I often lose my temper.
271. My parents were always very strict and stern with me.
272. I must admit I feel sort of scared when I move to a strange place.
273. I am bothered by people outside, on streetcars, in stores, etc., watching me.
274. I'm pretty sure I know how we can settle the international problems we face 
today.
275. Sometimes I rather enjoy going against the rules and doing things I'm not 
supposed to.
276. I have very few quarrels with members of my family.
277. I have no fear of water.
278. If I get too much change in a store, I always give it back.
279. I often get disgusted with myself.
280. I enjoy many different kinds of play and recreation.
281. Society owes a lot more to the businessman and the manufacturer than it does 
to the artist and the professor.
282. A large number of people are guilty of bad sexual conduct.
283. I like to read about science.
284. It is hard for me to act natural when I am with new people.
285. I refuse to play some games because I am not good at them.
286. I have never done anything dangerous for the thrill of it.
287. I think I would like to belong to a singing club.
288. As a youngster I was suspended from school one or more times for cutting up.
289. There have been times when I have worried a lot about something that was not 
really important.
290. I have never been in trouble because of my sex behavior.
291. I think I would like to belong to a motorcycle club.
292. I used to like it very much when one of my papers was read to the class in 
school.
293. Every now and then I get into a bad mood, and no one can do anything to please 
me.
294. I feel that I have often been punished without cause.
295. I would be willing to give money myself in order to right a wrong, even though
I was not mixed up in it in the first place.
296. I would like to be an actor on the stage or in the movies.
297. At times I have a strong urge to do something harmful or shocking.
298. I often get feelings like crawling, burning, tingling, or "going to sleep" in
different parts of my body.
299. I don't seem to care what happens to me.
300. Police cars should be especially marked so that you can always see them coming.
301. I am afraid to be alone in the dark.
8302. I have often gone against my parents' wishes.
303. We should cut down on our use of oil, if necessary, so that there will be
plenty left for the people fifty or a hundred years from now.
304. When the community makes a decision, it is up to a person to help carry it
out even if he had been against it.
305. I often wish people would be more definite about things
306. I have nightmares every few nights.
307. If I am driving a car, I try to keep others from passing me.
308. I have a great deal of stomach trouble.
309. I have been afraid of things or people that I knew could not hurt me.
310. I would rather have people dislike me than look down on me,
311. 1 cannot do anything well.
312. Any man who is able and willing to work hard has a good chance of succeeding.
313. 1 hardly ever feel pain in the back of the neck.
314. 1 must admit 1 try to see what others think before I take a stand.
315. People should not have to pay taxes for the schools if they do not have children.
316. My parents wanted me to "make good" in the world.
317. 1 often think about how 1 look and what impression 1 am making upon others.
318. When 1 was a child I didn't care to be a member of a crowd or gang.
319. In a group, 1 usually take the responsibility for getting people introduced.
320. 1 would be willing to describe myself as a pretty "strong" personality.
321. 1 almost never go to sleep.
322. 1 do not like to loan my things to people who are careless in the way they take care 
of them.
323. 1 have never done any heavy drinking.
324. Voting is nothing but a nuisance.
325. IThen I am feeling very happy and active, someone who is blue or low will spoil 
it all.
326. It is annoying to listen to a lecturer who cannot seem to make up his mind as to 
what he really believes.
327. 1 find it easy to "drop" or "break with" a friend.
328. 1 find that a well-ordered mode of life with regular hours is congenial to my
temperament.
329. It is hard for me to sympathize with someone who is always doubting and unsure 
about things.
330. Everything tastes the same.
331. I often start things I never finish.
332. 1 could be perfectly happy without a single friend.
333. Education is more important than most people think.
334. I get nervous when 1 have to ask someone for a job.
335. There are times when 1 act like a coward.
336. Sometimes 1 used to feel that 1 would like to leave home.
337. Much of the time my head seems to hurt all over.
338. 1 never worry about my looks.
339. 1 have been in trouble one or more times because of my sex behavior,
340. Our thinking would be a lot better off if we would just forget about words like
"probably," "approximately," and "perhaps."
341. My people treat me more like a child than a gro;m-up.
342. Some people exaggerate their troubles in order to get sympathy.
343. In school most teachers treated me fairly and honestly.
344. 1 am made nervous by certain animals.
345. 1 go out of my way to meet trouble rather than try to escape it.
346. 1 must admit 1 am a pretty fair talker.
347. 1 never make judgments about people until 1 am sure of the facts.
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348. I usually try to do what is expected of me, and to avoid criticism.
349. If a person is clever enough to cheat someone out of a large sum of money, he 
ought to be allowed to keep it.
350. A person should not be expected to do anything for his community unless he is 
paid for it.
351. Some of my family have habits that bother and annoy me very much.
352. I must admit I have no great desire to learn new things.
353. No one seems to understand me.
354. A strong person will be able to make up his mind even on the most difficult 
questions.
355. I have strong political opinions.
356. I seldom worry about my health.
357. For most questions there is just one right answer, once a person is able to 
get all the facts.
358. I dream frequently about things that are best kept to myself.
359. I think I am usually a leader in my group.
360. It is impossible for an honest man to get ahead in the world.
361. I like to have a place for everything and everything in its place.
362. I have never seen a vision.
363. I don't like to work on a problem unless there is the possibility of coming
out with a clear-cut and unambiguous answer.
364. It bothers me when something unexpected interrupts my daily routine.
355. The future seems hopeless to me.
366. I never seem to get hungry.
367. My home life was always very pleasant.
368. I have had no difficulty starting or holding my urine.
369. I seem to do things that I regret more often than other people do.
370. Disobedience to any government is never justified.
371. I would rather be a steady and dependable worker than a brilliant but unstable 
one.
372. I have reason for feeling jealous of one or more members of my family.
373. My table manners are not quite as good at home as when I am out in company.
374. I would never go out of my way to help another person if it meant giving up
some personal pleasure.
375. There are certain people whom I dislike so much that I am inwardly pleased
when they are catching it for something they have done.
376. I enjoy planning things, and deciding what each person should do.
377. Most of the arguments or quarrels I get into are over matters of principle.
378. I doubt if anyone is really happy.
379. I would rather not have very much responsibility for other people.
380. I am knotm as a hard and steady worker.
381. My mouth feels dry almost all the time.
382. Success is a matter of will power.
383. I usually have to stop and think before I act even in trifling matters.
384. Most people would be better off if they never went to school at all.
385. It is pretty easy for people to win arguments with me.
386. I know who is responsible for most of my troubles.
387. I don't like things to be uncertain and unpredictable.
388. When I an cornered I tell that portion of the truth which is not likely to hurt
me.
389. I get pretty discouraged with the law when a smart lawyer gets a criminal free.
390. I have not lived the right kind of life.
391. I am quite a fast reader.
392. I daydream very little.
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393. I have used alcohol excessively.
394. Even when I have gotten into trouble I was usually trying to do the right
thing.
395. It is very important to me to have enough friends and social life.
396. I sometimes wanted to run away from home.
397. Once I have my mind made up I seldom change it.
398. Life usually hands me a pretty raw deal.
399. At times I have been so entertained by the cleverness of a crook that I have
hoped he would get by with it.
400. I think I am stricter about right and wrong than most people.
401. Most young people get too much education.
402. I have had attacks in which I could not control my movements or speech, but
in which I knew what was going on around me.
403. I have a natural talent for influencing people.
404. I am in favor of a very strict enforcement of all laws, no matter what the con­
sequences .
405. People often talk about me behind my back.
406. I have one or more bad habits which are so strong that it is no use fighting 
against them.
407. I have had no difficulty in starting or holding my bowel movement.
408. I always see to it that my work is carefully planned and organized.
409. I would never play cards (poker) with a stranger.
410. I regard the right to speak my mind as very important.
411. I am bothered by acid stomach several times a week.
412. I like to give orders and get things moving.
413. I get all the sympathy I should.
414. I do not read every editorial in the newspaper every day.
415. I have felt embarrassed over the type of work that one or more members of my
family have done.
416. I don't think I'm quite as happy as others seem to be.
417. Any job is all right with me, so long as it pays well.
418. I am embarrassed with people I do not know well.
419. It often seems that my life has no meaning.
420. I used to steal sometimes when I was a youngster.
421. I don't really care whether people like me or dislike me.
422. I feel like giving up quickly when things go wrong.
423. If people had not had it in for me I would have been much more successful.
424. The one to whom I was most attached and whom I most admired as a child was a
woman (mother, sister, aunt, or other woman).
425. I have often felt guilty because I have pretended to feel more sorry about 
something than I really was.
426. There have been times when I have been very angry.
427. There are a few people who just cannot be trusted.
428. My home as a child was less peaceful and quiet than those of most other people.
429. Even the idea of giving a talk in public makes me afraid.
430. The things some of my family have done have frightened me.
431. As a youngster in school I used to give the teachers lots of trouble.
432. I am not afraid of picking up a disease or germs from doorknobs.
433. It is more important that a father be kind than that he be successful.
434. My skin seems to be unusually sensitive to touch.
435. If the pay was right I would like to travel with a circus or carnival.
436. I never cared much for school.
437. I am troubled by attacks of nausea and vomiting.
438. I would have been more successful if people had given me a fair chance.
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439. The members of my family were always very close to each other.
440. There are times when I have been discouraged.
441. I have often been frightened in the middle of the night.
442. The trouble with many people is that they don't take things seriously enough.
443. I'm not the type to be a political leader.
444. My parents never really understood me.
445. I would fight if someone tried to take my rights away.
446. I must admit that people sometimes disappoint me.
447. If I saw some children hurting another child, I am sure I would try to make then 
stop.
448. People seem naturally to turn to me when decisions have to be made.
449. Almost every day something happens to frighten me.
450. I get sort of annoyed with writers who go out of their way to use strange and
unusual words.
451. I set a high standard for myself and I feel others should do the same.
452. I dislike to have to talk in front of a group of people.
453. I work under a great deal of tension.
454. My family has objected to the kind of work I do, or plan to do.
455. There seems to be a lump in my throat much of the time.
456. I have more trouble concentrating than others seem to have.
457. A person is better off if he doesn't trust anyone.
458. People who seem unsure and uncertain about things make me feel uncomfortable.
459. My sleep is fitful and disturbed.
460. A strong person doesn't show his emotions and feelings.
461. It seems that people used to have more fun than they do now.
462. Even though I am sure I am in the right, I usually give in because it is foolish
to cause trouble.
463. It is hard for me just to sit still and relax.
464. From time to time I like to get completely away from work and anything that re­
minds me of it.
465. I must admit that I am a high-strung person.
466. I am a very ticklish person.
467. At times I think I am no good at all.
468. I like to eat my meals quickly and not spend, a lot Of time at the table visiting
and talking.
469. I must admit that it makes me angry when other people interfere with my daily 
activity.
470. If a person doesn't get a few lucky breaks in life i-t just means that he hasn't 
been keeping his eyes open.
471. I sometimes feel that I do not deserve as good a life as I have.
472. I feel that I would be a much better person if I could gain more understanding
of myself.
473. I can't really enjoy a rest or vacation unless I have earned it by some hard 
work.
474. I sometimes tease animals.
475. I have a good appetite.
476. I had ray own way as a child.
477. I get tired more easily than other people seem to.
478. I would be uncomfortable in anything other than fairly conventional dress.
479. I sweat very easily even on cool days.
480. I must admit it would bother me to put a worm on a fish hook.
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Read each of the statements then decide whether you agree or 
disagree. Please react to the statements as follows:
. 1, strongly agree
2. agree
3. I don't know
4. disagree
5. strongly disagree
Record your decision in the blank found at the beginning of each statement .
FMD RATING INVENTORY
Please react to these staten.ents with your true opinion. Keep in mind the.
way you really are.
 1. A husband who insists on being the sole provider will be more ambitious .and
responsible.
 2. In my dealings with other people I am frequently oblivious of their pers*onaL
feelings.
 3. A woman who works cannot possibly be as good a mother as the one who stay:s
at home, even though the child may go to school.
 4. I would like to create or accomplish something which would be recognized
by everybody as valuable and important.
 5. When with other people I try to act in accordance with what I believe to
be their thoughts and feelings.
 6. I believe there is a conflict between fulfilling oneself as a woman and
fulfilling oneself as an individual.
 7. It is better for a woman to marry a person far below her ideal than to
remain permanently unmarried.
 8. I sometimes feel that I must do everything myself, that I can accept no timing
from others.
 9. I believe that the personal ambitions of a woman should be subordinated tto
the family as a group.
 10. I am not sure that the joys of motherhood make up for the sacrifices.
 11. I prefer to listen to people talk than do most of the talking myself.
 12. I argue against people who try to assert their authority over me.
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 13. Marriage and children should take precedence over everything else in a
woman's life,
 14. When I am doing something with a group of people I often seem to be
drifting into a position of leadership.
 15. I am a little too greatly concerned with how I look and what impression
I am making on others.
 16. I am energetic in the development and expression of my ideas.
 17. Unless single, women should not crave personal success but be satisfied
with their husband's achievements.
 18. I would rather not marry than sacrifice some of my essential beliefs and
needs in order to adjust to another person.
 19, It is mostly the responsibility of the woman to make a success of her
marriage.
 20. A working mother can establish just as strong and secure a relationship
with her children as can a stay-at-home mother.
 21. The greatest contribution a wife can make to her husband's progress is
her constant watchful encouragement.
 22. It is unfair that women are obliged to compromise their personal goals
and ideas for the sake of a good marital relationship more than are men.
 23. I am capable of putting myself in the background and working with zest
for a person I admire.
 24. I believe that a wife's opinion should have exactly the same bearing upon
important decisions for the family as the husband's.
 25. I will have achieved the main goal of my life if I rear normal, well adjusted
children.
 26. I am more concerned with my personal development than I am with approval
of other people.
 27. I would make more concessions to my husband's wishes than I would expect
him to make to mine.
 28. One attains one's greatest satisfactions in life through one's own efforts.
 29. I would like to marry a man whom I could really look up to.
 30. I believe that a capable woman has the duty to be active in a field of
endeavor outside the home.
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31, It is a matter of common observation that the women who are less 
attractive to men are the ones who are most ambitious in their careers,
32, Modem mothers should bring up their boys and girls to believe in the 
absolute identity of rights and freedom for both sexes.
_33, I believe a wanan's place is in the home.
34, I would rather be famous, admired and popular throughout the nation than 
have the constant affection and devotion of just one man.
I
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DEGRF EKt 0 . 6 ( 7 6 0 . 3 4 % 0 . 0 0 . 5 2 0 3 0 . 4 5 2 4
Fft ' IG o . f t 0 7 6 I f . ÔS49 12.3545 a . S 0 4 i 1 4 . 2 1 C 6
O'JM 5 . 7 5 2 1 5 . 5 4 1 6 s .  6 34 2 5 . 4 0 2 6 5 .  33 46
Ca o s TATU 3 .  5 1 9 8 3 . 4 9 9 1 - , . 3 0 9 7 3 . 9 2  72 4 . 2 1 2 7
F l i r r  AHI : 7 . 7R.57 3 .  5 3 2 4 A .  ’.-.73 5 . 3 1 8 5 4 . 4 3 9 ?
SOC= R: SN 5 . 4 6  75 5 . 4 6 8 6 4 . 3 5 8 5 6 . 1 6 2 2 6 . S O33
S F I F A C P T 3 . 3 6 0 3 6 . 6 1 2 5 4 . 2 1 6 4 4 . 1 9 1 4 4 .  65  74
RH = I 1 HMG 4 .  03 06 7 . 4 5  5.9 4 .  -;? 36 4 .  0 7 74 5 .  3 0 7 7
P c So O'-JTy 4 . 5 2 3 s 2.7401 5 . 2 7 1 7 4 . 2 8 5 4 4 . 8 0 8 7
SQCAL2TN 4 . 3 2 0 4 3 . 9 0 4 8 5 . 5 2  82 5 . 4 1 6 2 5 .  06  5?
< = l  <■ C/ ' Nl 5 .  AI  R9 5 . 7 6 0 4 9 . 5 4 5 1 7 .  7 2a 3 4 . 9 3 1 8
TÜL1RANC 5 . 6 5 6 5 2 . 7 9  21 4 . 9 2 0 : 3 . 9 0 5 1 4 . 6 4 1 3
G' J lMPRcS 5 .  3 36 2 6 . 1 2 2 3 5 . 2 6  5-5 5 .  5 3 4 6 5 .  8 2 3 0
r / ) R ' i \ A i  T 1 . 9 1 8 4 1 . 9 7 5 2 2 . 61 44 2 . 4 0 5 1 2 . 3 6 3 1
A C " V C ' : \ r 3 . 6 5 2 0 2 . 7 6 8 4 4 . 2 Û 0 3 3 .  8 37 7 3 . 9 8  51
a c r v i n d e 3 . 1 1 5 7 2 - 2 5 4 4 3 .  f4-39 4 . 4 3 4 5 3 . 8 1 9 3
r ^ n  k p ' c 7 . 1 6 5 4 3 . 4 6 . 3 1 4 . 4 9  35 4 .  =2 26 4 . 2 8 6 7
O S Y M I NÜ 3 . 0 1 0 6 1 . 9 6 9 0 2 . 0 6 0 5 2 . 1 3 0 1 2 . 6 2 4 5
F L E x I â l L 3 . 2 6 4 1 5 . 6 6  9 2 2 . 9 5 o 4 3 .  75 38 4 . 0 3 1 9
r ? y i . \ T Y 3 . 7 1  63 3.  3 2 7 3 s .  33 43 3.  5 70 2 3 . 7 5 1 1
AGENO 2.7399 J .6495 2 . 6 9 5 2 2 . 7 5 1 0 4 .  5 9 1 2
s e s 2 . 4 7 3 ? 1 . 6 8 2 9 2 .  1801 2 . 3 9  70 2 .  2 9 8 9 •
TABLE 3
SUMMARY TABLE WITH THE F TO ENTER WILKS' LAMBDA A ND SIGNIFICANCE FOR
DISCRIMINATORS OF THE FOUR GROUPS
1
, ST t tP VAR I AUl  F F TO ÇNTFP MUMI 'PR W l l K S * CHANOF I N S I C .  OF
NlJMiU R F N T F R I O  P t H I I V F O OH p . r . m v r I N  CL 111 HO 1 AMUOA STO. P A D ' S  V R A D ' S  V c h a n g e
1 1111)6 i r . l l ) 13 1 . 7 1 9 3 4 - U v i o ' . ;  15 . 0 . 0 3 9 5  . 1.54 31 3 9 5 . 1 5 4 3 0 0 . 0
2 A U V I C c 4 1 .  7(1018 2 0 .  17779 3 0 . 0 7 9 3 . 9 3 9 9 4 1 9 0 . 7 8 5 6 4 0 . 0
3 AC.FCHtLO 2 2 . 3 1 1 2 2 .3 0 .  I i 9  6 b 0  . 0 1 1 3 2 . 1 5 3 4 5 3 3 0 . 2 1 0 5 1 0 .  0
/. 1 8 .  0 4 30 <5 . 0 , 0 9 7 5 . % .  ____ 0 . 0 .......1 2 7 4 . 1 3 3 3 1 14 1 . 9  7 4 8 5 0 . 0 7^
G-< r P 1 ’ j r  I. 1 2 . 3 / 0 1 2 '> 0 .1 )80  24 0 . 0 1 5 5 1 . 7 q o \ i i 2 7 7.  15 723 0 . 0 1
1 P Y i MISG’ A I 3. 0  7(711 6 I ) .  0 6 5  37 0 . 0 16 3 3 . 4  0 9 5 0 ' 8 2 . 1 9 8 9 7 0 .  0 0 0A l . i l V  I 1 0 . 30 5 4 . 7 0 5 4  «34 0 . 0 1 6 8 3 . 6 0 6 6 - 9 5 0 . 1 1 7 1 9 0 .  0 0 0
II '.'■.'I r A'  AN U.  20  6 7.') (1 0 . 0 4 7 9 5 ' 0 . 0 1 7 4 6 . 9 4 9  73 6 3 . 3 4  2 04 0 .  (100
•t ' 1 r H . . f 0 . 0 4 1 . 9 ? 0 . 0 1 9 9 4 . 4 ) 3  5 ^ 24  7 . 9 8  4 86 0 . 0
n ^ r i i Y  .......................... ....................6,J'.1.'.16.R _________ J 0._____ _ . '  . .C ' K.  I T .......... 0 . 0 . * O 0 f c - O ï O 7 4 .......... 9 1 . 0 7  7 15 0 .  0 0 0
I  I K I.:. " ' i N ’‘ Y 6 .  >10?.8 7 11 0 . 0  3 X 8 1 0 . 0 1 1 1 4  6 2 ' i g g 3 3 . 6 1 9 1 4 0 .  0 0 0
1 / S T i S ' . i  \ n 6 . 6 6 4  13 I Z 0 . 0 2 V 31 0 . 0 2 2 4 5 L . 7 4 4 6 S 1 2 3 . 1 1 4  75 0 . 0
1 I " . i j i  r  i ' M 6 .  6 6 9  5 ‘J 1 .  0 7 : 6 5 8 ■ 0 . 0 2 - 3 H . 6  2Rt7( 7 0 .  78 4  10 0 -  0 0 0
1' . P A ,  4 1 l i  I 4 . 9 0  J,)>3 >4 0 . 0 2 4  38 0 . 0 X 3 9 / .  0 8  5 4 5 ’ 0 3 . 5 5  6 6 4 0 - 0 0 0
IS L ' v o r M 4 .  ' 1 5 6 3 8 l y Ü . 0 Ï 2 3 3 0 . 0 . 2 4 4 Z . 7 t f 6 6 J - 4 5 . 7 0 1 1 7 0 .  0 0 0
1 :> kNi ,  !4,1 ! s 3 .  5 0  30 1 I f " 0 , 0 2 0 9 6 0 . 0 Z S C ï . ô - l i O l 6 6 . 0 2  5 39 0 . 0 0 0
17 P i Y ' t i n n 3 .  4 0 5  7 3 1 7 U . 0 ) 9 W 0 . 0 2 5 - H  . I 2 5 .  .37 305 0 .  0 0 0
i n F A I  i n r  r .u 2 . 8 4  2 9  3 1 n O . O I « 6 7 0 . 0 2 5 6 0 . 4  15^04 2 6 .  2 2 99 . 8 0 .  0 0 0
IV WAS,: 1 NTp 2 .  HU2.69 19 0 . 0 1 7 7 0 '  . 0 . 0 2 6 5 9 . 4  4 9 2 2  . 9 9 . 0 3 4  18 0 .  0 0 0
20 M E L P I ' I N C 2 . 5 5  I 12 2 0 0 . 0 1 6 0 8 0 . 0 2 7 6 1 . 8  3 5 6 9 1 0 2 . 3 8 6 4 7 0 .  0
21 S t L F A I . P T 2 . 9 3 4 2  3 21 0 . 0 1 5 9 8 0 . 0 2 7 ) 2 . 5 9 3 2 5 3 0 . 7 5 7 5 7 0 .  0 0 0
?? I I I  1 ‘ I I  '.'M 2 . 7 7 1 3 0 2 2 0 . 0 1 5 1 7 0 . 0 2 0 4  7 .  1 7 9 9  1 5 4 . 5 8 6 6 7 0 .  0 0 0
2 3 M i l l  Mf ’ CCU 3 . 2 1 2 9 1 2 1 0 . 0  14 27 0 . 0 28  6 8 . 5 2 1 5 4 2 1 . 4 4  1 65 0 .  0 0 0
24 I N T L F F  ir. 2 .  I ' l  13 3 2 4 0 . 0 1 3 6 8 0 . 0 2 0 8 2 . 4  72 9 0 1 3 . 0 5 1 1 2 0 .  0 0 3
? s Sk.! LLUNG 1 . 6 8 9 2 6 2 5 0 . 0  1 3 2 4 0 . 0 2 8 9 5 . 0 7 2 0 7 1 3 .  3 9 9  1 7 0 . 0 0 4
26 H u s n c c ' j 1 . 6 5 1 H  7 2 6 0 . 0 12H2 0 . 0 2 9 1 2 . 2 6 9 2 9 1 6 .  . 39722 0 .  0 0 1
2 / I D L F R A N C I . 7 9 1 1 6 2 7 0 . 0  1 2 1 8 0 . 0 2 9 2 0  . 9 4 4 0 9 1 6 . 6 7 4 8 0 0 . 0 0 1
28 A G t 1 . 7 0  2 6  2 2 8 0 . 0 1 1 9 7 0 . 0 29  5 3 . 2 0 7 3 5 2 9 . 3 4 3 2 6 0 .  0 0 0
2 4 S O C A L / T N 1 . 6 0 1 3 5 2 9 0 . 0 1 1 5 9 0 . 0 3 0 0 4 . 1 1 9 1 8 4 5 . 8 3 2 0 3 0 .  0 0 0
30 S. -E I . LDNr , 0 . H 16 2  7 2 1 0 . 0 1 1 7 9 0 . 0 2 9 9 5 . 9 5 0  20 - 0 . 1 6 9 1 9 1 . 0 0 0
3 1 C l U l l N A I  T 1 . 7 2 1  13 2 9 0 . 0 1 1 3 9 0 . 0 3 0 1 3 . 4 4 5 0 7 I  7 .  4 9 4  07 0 . 0 0 1
32 U t H 1 . 5 1 0 1 7 3 0 0 . 0 1 1 0 5 0 . 0 3 0 2 4 . 0 3 1 4 9 1 0 . 5 0 6 4 3 0 . 0 1 4
33 s u e l A f t l L 1 . 7 7 3 1 8 31 0 . 0  10 66 0 . 0 3 0 5 5 . 2  3 0 9 5 3 1 .  1 9 9 4 6 0 .  0 0 0
34 Y R F N C O L l 1 . 3 8 7 ) 8 32 0 . 0 1 0  34 0 . 0 30 7 3 . 5  0 4 9 6 1 13. 3 5 4 0 0 0 . 0 0 0
3b HUS F o u r. 1 . 1 1 1 9 2 13 0 . 0 1 0 0 9 0 . 0 3 1 2 1 . 6  7 7 2 5 5 0 . 0 9 2 2 9 0 . 0 0 0
30 P L U 11 H I 1 . 2 3 4 5  7 3 4 0 . 0 0 9 8 3 0 . 0 3 1 4 0 . 4  04  30 1 6 . 7 2 7 0 5 0 . 0 0 1
3 7 ,3u r ,3 | . ‘ l =L 1 . 2 4 1 6 5 3 5 0  . 0 0 9 5 8 0 . 0 31 79.11 1 3 9 6 3 9 . 4 0 9 6 7 0 0 0
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TABLE 4
VARIABLES AND THE UNIVARIATE F-RATIO
W I L K S '  L A M b i a d l - S T . ' . T T s T i r ' .'Nr. I i r. ' lv.65 1 i " =  = - R A T T 3 k'TTH 3 AN3 1 7 6  DFGRF=S 0= FRCÇOnM
v a r i a b l e  W I L K S '  LAK o I l i F
| C A ? E t ^
! o L 3 I - t h A . î î l i  > 5 . 5  6 9 7
«ACE I . Û O J U 0. 0
BIROADfcR 0 . 9 o S 4 Z .  1 00  4
2 5 . 3 1 5 ?
F aT H ê DUC 3 . 6 9 9 9 6 . 5 2 7 6
"43THE0UC 0 . 6 7 : 6 8 . 3 3 4 0
«ATHDCCtJ n . A F i f , 3 . 0 4 5 5
I F AT H i N i - L 3 . 9 6 . ^ 6 2 . 2 Û 6 5
. « I T M OC CU 0 . 9 6 9 7 1 . 8 3 0 7
M C T w r \ = L 0.<?7'-.0 1 . 6 2 6 3
g r t r i n f l 0 . 4 4 7 9 7 3 . 7 8 7 2
OCIRXBK 0 . F 4 0 J 3 . 7 4 7 0
■ M4,oo r<;T 3 .  •  -  E 9 ' . 5 0 2 2
‘ l e n g t h 0 . 5 3 1 4 5 8 . 3 4 0 0
iMUSE DUC 0 . S 3 2 7 1 1 . 7 8 3 6
IHUSOCCU 3 . 9 1 2 4 S . 6 3 0 9
H t L H I K M 0 . 9 : 4 5  ■ 2 . 7 9 3 7
NOC H I L D 0 . 4 9 9  7 5 8 . 7 4 1 9
A CF CM I l D 3 .  5 66 7 ( 0 4 . 4 4 1 0 ■
HSLDMl ^C 0 . 5 7 7  5 4 3 . 9 4 7 9
:R0LEMÜD 0 . 7 2 0 2 2 2 . 7 8 7 2
• ilAflv IGTt i 0 .  ;C'- ! 131 . 7  183
: AOVICE 0 . 6 3 : 5 U . 8 S 5 S
ENCOKOIS 0 . 3 7 4 2 8 . 4 3 8 7
W H - N M D l 9 .  6 r  3 n 3 0 . 1 4 5 1
DOITôGAN 0 . 6  50 6 9 . 6 6 1 9
STHSGRAÜ 0 . 5 2 2 7 4 . 9 1 2 5
: v p h s g r a 3 . 9 5 : 6 5 (  . 6 6 2 3
Y5CNCULL 0 . 5 7 o 0 4 2 . 6 2 2 8
WASCINTR . 0 . 5 5 4 4 2 . 5 0 4 6
ACADh 'JNK ' 3 . 9 ’ X 9 i
DcGREERE 0 . 5 1 0 0 5 . 5 0 3 0
FAND 0 . 6 6 3 1 . 2 9 . 1 4 0 5
ODM ' 3 . 9 9 :  1 6 . 4 4 2  3
C a R ST a Tü 0 . 5 6 4 0 9 . 2 3 4 8
S G C I A B l L 0 . 9 5 7 5 2 . 5 8 5 2 .
s n r pK F S M 3 .  R c - 6 7 . 9 0 ( 5 6
SELFACPT 0 . 9 4 1 6 3 . 6 3 5 4
SWEL LUNG 0 . 6 6 7 2 6 - 9 3 5 2  .
P=SP.T' !TV • t ) . 7 o - , : 1 5 . 7 8 5 9
S OC A LZ I N 0 . 9 1 4 6 S . 6 0 5 0
S r LF C Ü N T 0 . 8 5 :  5 9 . 6 7 2 2
TOLE«ANC n.26 ' ' - - . 9 . 9 2 6 4
G D I M P k ES 0 . 4  7 : 7 8 . 1 0 2 1
Cu MUNAl T 0 . 9 ü 4  4 2 . 1 6 S I
A C ' Jvr xA- ■3. 3 ’ - 5 U  . 4 6 2 8
ALHV INDE 0 . 5 1 5  4 1 2 . 8 5 5 8
i n t l e f i c 0 . 8 û 5 5 Ô . S S 2 5
o Sv m IND 0 . 7  752 ' 7  . 0 3 9 6
<=LEXIB1L 0 . 9 6 6 0 1 . 9 4 1 2
F E M I N T Y 0 . 7 8 1 6 1 6 . 3 9 6 0  . .
Ar.SNfl 3 . 4 2 3 9 7 4 . 1 2 9 7
SES 0 . 9 3 7 8 3 . 8 9 2 7
—  — -  —  • — ■ — '■ -  -  —  ............
v/
TABLE 5
WILKS' LAMBDA OF THREE DISCRIMINANT FUNCTIONS
F!JNCT I UN
E U ' . tU V AL I I E R F L a t I V E  
P t l C E N T A C E
CAMOMICAL  
C O R R E L A T I O N
F UN C Tl O MS  
DEP. I VED
W I L K S '  
L AM BD A
CO 1 - SQUARE OF s i r . N i F f C A N C e
0 O . 0 0 7 6 7 4 1 . 3 2 9 l o s - 0 . 0
1 M .  T Z t t f 8 1 . 4 9 0 . 9 6 9 1 û . t m j j 3 0 1 . 8 ^ 9 6 8 0 . 0
2 1 3 . 1 9 0 .  3 3 9  _ 2 0 . S 0 9 6 1 0 7 .  5 3 0 3 3 0 .  0 0 0
3 S.^^ O. 7 0  C
.
R B M . M M N ' :  CJMP'Jl  A I  KIMS w I L L  U6 8 AS ED ON 3 0  I  SCR I N TN A N I I O N C I  1 O N ( S 1
D
TABLE 6
STANDARDIZED DISCRIMINANT FUNCTION COEFFICIENTS
STAS'îa : : - OT Sr: I ' ' Ii-JA' T Pi lyr.TT nt.j c.0£ = Firi=\'TS
j FU'IC 1 ■ FUMC 2 FUNG 3
PLEI-TH -Q.ÛIL310 0.14200 -0.03331
; 0.03146 0.12095 -0.239 92f  a tm- 1 -n.A25^l -•’ . t  6 2.40
P6Tyl\Fv 0.0356% -0.1256? -0.20905
. MOThUCCü 0.00336 0.05431 -0.21344
(U|!,T-i ] •■•pi 03764 -1.106 09 -0.01442
GkTPl\FL 0.160 79 G.27683 -0.01726
i M a:;1ST 0.22926 0.16058 -0.06747
1 -0.03950 0.5 26 64 0.21350
HUSc -J-J C 0.09472 -0.225 07 -0.03521
H-j SOCCj -0.01217 0.26094 -0.02619
HP! Hi'-. V 0. 059 0 .04601 -0.2 90FA
AGECHiLU -0.10946 -0.27464 0.2 65 64
HPLPHl-'iC -0.08770 0.12917 -0.16201
sni : 0.05552 -0.36722 •0 .24729
u a n : is i j 0.40720 -0.16629 0.00012
AUVÎ Cc 0.16545 0.01758 -0.09954
-0,02754 0.00581 - 0 . :  I 714
Df.;iT«GA.\ -0.037 54 0.02007 -0.551 36 •
SUSGPAj -0,0534?' 0.089 37 0.30345
: -0.10314 ■ -0.40954 -0.1 59 9?
YPP^C'iLL 0.02021 0.39240 . 0.09593
w' A S L I v r -0.04116 -0.05505 0.05345
I Fa%!) 0.06936 -0.21807 0.19640
n-ri -0 . 01176 -0.09044 -0.31764
: SuClAsiL 0.035 57 0.17691 0.18004
I 0.00130 n .16352 -0.293 30
D=Sr.j\Ty —0.00236 -0.12991 0.53429
: socalzt:.: -J .  037 03 -0.13997 -0.11377
TH! ;>a\r -0.0219) -••.27197 -1.1X444
CO'Vj Ai alt <5.00470 0.17596 0.11222
! ACHVI'iOP 0.04386 -0.26923 .-0.37130
U T lP -!:. -0.00492 0.03194 0.47725
, PSY\I\J -0.01854 -0.09552 -0.23380
; FcXINTY -0.03782 • 0.21319 -0.35251
C'-''t :  :> )':5: i f  Gcnp^S ] ‘j : POIJCFO SPACE
FU-vC 1 FU'vIC 2 FUNG 3
G9GJP : O.S1421 -0.92436 -0.81902
LA A
2 -1.66456 -0.06760 -0.00716
E '-’. i K ,  LS.
J,
E"!:lLiiTTr-\
43747 1 . 3 4 7 7 1 -0 . 2 7 2 1 5
*r 3 .5"67 92 -0 . 3 5 5 7 6 1.09631
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TABLE 7
PREDICTION RESUL'iy ÜF FOUR UCCDPSTL’IONAL GROUPS
P R f J O I C T  I I J N  R P S U L T S  -
■
A C T U A L  G - ^ n U P
N : j  .  C1F 
G A 5 F . S . . . . .
P R F D l C T P n  
r . p .  1
G R O U P
G P » _ .
•'■’ P MIT F  R S H I P  
?  G P . 3 . . . G P . 4
A_L. .0  ^ : JU.
0
LAW 
i;w )u r  7 4 3 .
9 1 . 1 ^  
0 .
0 . 0 %  
M .5 .
2 . 2 % 6 .7%  
0 .
HHMLMA KL-R 
GPO' IP 3 4 5 .
0 . 0  y„
4 .  .
1 0 0 . 0 %
0 .
0 . 0 %
4 0 .
0 . 0%  
\ •
L l" K . a T ION 6 . 9 % 0 . 0  K f i a .  ')% 2 . 2  %
GROUP 4 4 5 . P . . 0 . ?.. 41 . ■
M i :  i J l C l  WC 4 .  4  S 0 . 0 % 4 .  4 % 91 . 1%
P F R C L N T  Ü P  " G R O U P E D " C A S E S  C O R R E C T L Y  C L A S S I F I E D :  9 2 . 7  8 %
P L -11 IIF i J I S C ® I M | N r t t l I  SC )P£ I  I ' M P U O M T A L »  V » . n \SCWt  MIOXOT S r n c F  ^  i V f P n C A L ) .  ♦  I N O t f A T F S  A GRni lP C P N T RO I D .
i » | O b C r n i - V  Ur  PLUT SVKiJOLS - - 4 . 0 Ü I ) - 2 . 0  M 0 . 0 2 . 0 0 0 4 . 0 0 0
<; r - l i lUL ( .RUJP I  A i d A . j n o  I 
1 
1
t  4 . 0 0 0
I
1
1 1 LAW I
f  > • I t ' M r M A i ' , ' - . !
f
f
I
1
• 3 r u u r . M i i i ' i
. 3 . J O 0  1
I
1 3 . 0 0 0  
1 
1
4 MFC rc  l ' IÇ I 1
I I  .M 1 I I '  : . . : I l ' - r n  r  W I  4
I
3
t
1
r . c i l I . ' l l t l ' S
i J.OOO I 
I 
1
3
33
3 1 3
t 2 . 0 0 0  
1 
1
\ * ^ ^ 1 
! . 1
1 3 ^  ^ 1 I
I .  JJ ' J  1 
1
3
3
3 3 
3 )
4 4
1 1 . 0 0 0  
1
1
1 ?.2 
Z 7??.
4
M
4 3
1
Î
- 0 . ) 0 )  1 
\ 7?. Z 
? ,\7 7  ? 4
4 3 A 4 44  
14 4 
1 ' 4 4
1 - 0 . 0 0 0
1
1
' 1I
i  77 
?
144 4 U  4 
4 1
) I 4 41 1
I
\
1
- l . J ' ) - )  !
1 ?
1 1 4"  4  1 1 
14 1 11 
1 141
1 - I . 0 00  
t
1
I
1
2
I
I  I
1 I
\
!
!
- i . O O O  1 
1 
!
4
4 I I - 2 . 0 0 0  
1 
1
1 1
- 3 . 0 0 0  I Î  - 3 . 0 0 0  
1 
T
- 4 . 0  10  1 1 - 4 . 0 0 0
- i.ODO “I «1)00 t  . 0 0 0 3 . 0 0 0
TABLE 8
PLOT OF DISCRIMINANT SCORES OF LAW, MEDICINE, EDUCATION. AND HOMEMAKING GROUPS
TABLE 9
PREDICTION RESULTS OF TRADITIONAL AND NONTRADITIONAL OCCUPATIONAL
GROUPS ----—-
PHEUICII UN RESULTS -
ACTUAL GROUP
NO. ur-
C ASES
PREDICTED GPOUP MEMBERSHIP 
GP. 1 G P. 2 0
. l i y j l ' i l l .  
1.1\ \'<
___
96. 7 K
 3^ .
___3L^
3.3%
H'îm ; 3.3^ 96 .7% g
PH'U.bNl Of- "GROUPED" C A S E S COPPECTLY C I.'VS S I F I E D : 96 .6 7%
pt'.»r IIF ü I j O " i m NAUT 3CJ?P I IMflot i^jrjTAI.1 VS. D Î SCP T'M fjAfjT SCO^F 7 (VF®riCALI. * iNPfCATES A r.PQUn CENTRHIO.
U | 0 ‘-;CU1'- Y U r  '»LUT SV' IMüL S - - 3 . 0 0 1 ) - I .  on*)  0 . 0  1 . 5 0 0  3 . 0 0 0
SY 4'4' iL l iHUJ'» LAKLL i . J O J  1 \
1
I
............................  1
3 . 0 0 0
I  r  i A * v I
Î 1
!
% .  ^ J I 2 . 2 5 0
t j  A L L  U N ^ . ‘- : l U ' > f  U  C A S E < i 1
. 1 .
1
1
* (. •: N 1 ^ '.M 1 ‘ > 1
1
1
1
I . V O . J  1 
1
. 1 \
1
t
1 . 5 0 0
!
------  J . K O  1
!
1
f
1
0 .  7 5 0
0 . 0  1 
1
t l  l U t t U l l  : * 1 1 I U  U  X I  ? ^ 7 ^ 2  Z 1 0 .  0
I I
- U . f O )  1 
I 
1
I
1
1
- 0 . 7 5 0
1 t 
-, - ,  . . . . . .  \ . ...........................  I
1
1
1
I
t
- 1 • ^ 0 0
J
1 1
I
I
1
!
- 2 . 2 5 0
1 1 
1 1 
I 1
- 3 . 0  ) )  1 1 - 3 . 0 0 0
o
vO
-O, 7*^0 •1.7«;o
TABLE 10
P L O T  O F  D IS C R IM IN A N T  SCORES O F  TW O  GROUPS
r S C R Î  M T 77 A N T A N  A L  Y S I S - - ------ -------------------
S'JV i t X Y 1 a r l f
S I h M
NH
VAR 1A n i r F 7 0  £M»r " .  
f i4 ü h M ü v r
Ni j Ml i rR
ï N C i i i n p ?
W I L K S '
l AMr lDA S i n . R AO • S V
CM AMO»: I N  
RA n« S  V
S I C .  OF 
CMANGF
1 KA J*) A 7.01)1^65 0 . 4 9 0 4 2 o . o o n A 1 . 6 0 2 4 6 8 3 . 6 0 2 4 6 0 . 0
M I 'L f 'M-lO 4 2 .  15*  57 2 U . S 4 9  47 u . o 1 4 5 . 0  79 50 6 2 . 2  7 704 0 .  0 0 0
3 l O t H 2 2 . » ) u O l U A 0 . 4 f i * ' 2 M 0 . 0 1 91  . 0 3 7 5 1 4 2 . 1 5 8 0 0 0 . 0 0 0
t AL 4V r i n * . 2 1 . S / * ? 5 4 _ _ 0 . 4 1 2 9 1 0 . 0 2 3 1 . 1 4 7 0 3 4 5 . 1 1 0 1 1 0 . 0 0 0
n :  t !  Ml Y 1 7 . 1  I f  . V •) . 0 . 0 2 7 3 . 7 7 6 1 2 4 0 . 6 0 0 2 9 0 .  0 0 0
« r  V 1 I .  7 7 5 17 A O . 3 0'U19 0 . 0 1 04  . 5  W H 2 1 0 . 7 6 2 7 0 0 .  0 0 0
M' l  . ' t r r y t 1 2 . ^ ) 7 ^ 6 7 0 . 3  4.-, 2 4 0 . 0 3 3 9 , 0 6 6  16 3 4 .  52 7 34 0 . 0 0 0
!M II 1 M ' l A.  tl /  1(*7 il 0 . 3 2 / 2 4 0 . 0 3 6 5 . 9 1 2 6 0 2 6 . 8 4 6 4 4 U. 0 0 0
Y* IS AkA 7 .  I >4“ *) 9 0 . 3 1 4 0 1 0 . 0 Mini  . 0 8 0 5  7 2 2 . 9 1 7 9 7 0 . 0 0 0
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TABLE 16 
VARIABLES
VARIABLE LIST
CAREER 
PLBIRTH 
RACE 
BIR ORDER 
AGE
FATHEDUC
MOTHEDUC
FATHOCCU
FATHINFL
MOTHOCCU
MOTHINFL
GRTRINFL
DOMMBR
MARRIST
LENGTH
HUSEDUC
HUSOCCU
HELHINM
NOCHILD
AGECHILD
ROLEMOD
URORIGID
ADVICE
ENCORDIS
WHENMADD
DOITAGAN
STHSGRAD
YRHSGRA
YRENCOLL
WASCINTR
ACADHONR
VARIABLE LABEL
Choice of Career 
Place of Birth 
Race
Birth Order 
Age Range
Father's Educational Level
Mother's Educational Level
Father's Occupation
Father's Influence on subject's
Occupational Choice
Mother's Occupation
Mother's Influence on Subject's
Occupational Choice
Did Mother or Father have greater
Influence
Dominant Member 
Marital Status 
Length of time married 
Husband's Educational Level 
Husband's Occupation 
Marriage is a help or hindrance 
or both
Number of children
Age Range of children
Role Model
Subject's original idea
Advice from someone
Encouraging or discouraging friends
and Family
When subject made Occupational 
Decision
Would the Subject make the same 
Choice again
State Subject graduated High School 
Year of High School graduation 
Year enrolled in College 
Was College Interrupted 
Academic Honors
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VARIABLE LIST VARIABLE LABEL
DEGREERE Degrees Received
FAND Fand Role Inventory
DOM Dominance
CAPSTATUS Capacity for Status
SOCIABIL Sociability
SOCPRESN Social Presence
SELFACPT Se If-Acceptance
SWELLBNG Sense of Well Being
RESPONTY Responsibility
SOCALZTN Socialization
SELFCONT Self Control
TOLERANC Tolerance
GDIMPRES Good Impression
COMUNALT Communality
ACHVCONF Acheivement Via Conformance
ACHVINDE Acheivement Via Independence
INTLEFIC Intellectual Efficiency
PSYMIND Psychological mindedness
FLEXIBIL Flexibility
FEMINTY Femininity
AGENO Age in Years
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TABLE 17
VARIABLE VALUES
VARIABLES
CAREER
PLBIRTH
RACE
BIRORDER
AGE
FATHEDUC
MOTHEDUC
FATHOCCU
MOTHOCCU
MOTHINFL
FATHINFL
GRTRINFL
DOMMBR
MARRIST
LENGTH
HUSEDUC
VALUE LABELS
(1) Law (2) Ho me Maker 
(3) Education (4) Medicine
(0) Other than Oklahoma,
(1) Oklahoma 
(1) Caucasian
(1) Oldest (2) Second Born 
(3) Third Born (4) Fourth or 
Later born (5) Only Child 
(6) Youngest Child 
(1) 20-25 Yrs. (2) 26-31 Yrs.
(3) 32-37 Yrs.
(1) Elem School (2) High School 
(3) Some College (4) Bachellor 
Degree (5) Masters Degree 
(6) PhD, Md (7) Post Doct 
(1) Elem School (2) High School
(3) Some College (4) Bacheliers 
Degree (5) Masters Degree
(6) PhD, Md (7) Post Doct
(1) Business or Managerial (2) 
Professional (3) Skilled (4) Semi- 
Skilled (5) UnSldlled (6) Deceased 
(1) Business or Managerial (2) 
Professional (3) Skilled (4) Semi- 
Skilled (5) Housewife 
(1) Yes (2) No (3) Partially 
(1) Yes (2) No (o) Partially 
(1) Father (2) Mother (3) Neither
(4) Both (o) HMNA
(1) Father (2) Mother (3) Neither 
(4) Both
(1) Married (2) Single (3) Divorced
(4) HmMarried (4) Widow 
(1) Yr. or under (2) 2-5 Yrs.
(3) 6-10 Yrs (4) 11 (o) NA
(1) Elem (2) High School (3) Some 
College (4) Bacheliers Degree
(5) Masters Degree (6) PhD, Md.
(7) Post Doct (o) NA
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VARIABLES
HUSOCCU
HELHINM
NOCHILD
AGECHILD
HELPHINC
ROLEMOD
URORIGID
ADVICE
ENCORDIS
WHENMADD
DOITAGAN
STHSGRAD
YRHSGRA
YRENCOLL
WASCINTR
ACADHONR
DEGREFRE
VALUE LABELS
(1) Business or Managerial (2) 
Professional (3) Skilled (4) Semi- 
Skilled (5) Unsldlled (6) Deceased
(7) Student (o) NA 
(1) Help (2) Hindrance (3) Both
(4) Neither (o) NA (7) Do Not Know 
(1) 1-4 Children (2) None (3) More 
than 5 (o) NA
(1) 105Yrs. (2) 6-10 Yrs. (3) Over
11 (o) NA (4) Under 1
(1) Help (2) Hindrance (3) Both
(4) Neither (o) NA
(1) Yes (2) No (3) Partially
(1) Yes (2) No (3) Partially
(1) Yes (2) No (3) Partially
(1) Encouraged (2) [X scour aged
(3) Neither
(1) Early childhood (2) High School 
(3) College
(1) Yes (2) No (3) Don't Know
(0) Other (1) Oklahoma
(1) 1970-1974 (2) 1960-1969 
(3) 1950-1959
(1) 70-74 ( 2) 60-69 (3 ) 50-59 
(1) Yes (2) No 
(1) Yes (2) No
(1) Bachellors (2) Masters (3) PhD 
Md (4) Specialist
